duatieation.. Droject-avéinaéon: included. analyses. of the. EDjt plans’ 
_. developed . cand: the attainment. of. p@an. objectives, -and- case ‘studies | ate 
“seven of the participating. institutions” ‘£0 detétmine how’ ‘the /EDT ~ oe hie: 


’ decision-maWing positions.had maykedly greater: success in: 
“their 


to be thé: most important. factor in EDT success. On the basis:of: ‘the: 
-findings,. a revised EDT model for‘planned change: ‘is recommet de f 
= arte! submitted by eae institutions. are, appended,/. 
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“\(EDT's) as. residential change: agents’ for program planning. and}. 
~ development.., ‘Staff.of 14 North Carolina community. colleges. an 
“technical’-institutes: were: ‘trained. for roles as change. agentse| ne 
" meelephe til or remedial programs: for non-traditional tudents., were. 

“selected as targets for the. development of EDT plans'‘at. each: } = | 


ti 


(construct was perceived by college. administrators. Results: ‘tHaicat 
‘that the ‘team. change ‘agent: strategy for educational development . Was, 


hievin 
lan objectives than.did those with lower positions. ee 
Decision-making level. rathér than collegiate responsibilit appeared! 
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rea Welsch. pEsdeck ‘Manag 
Office of Program, Lae eeormee 


“State ond A ee eae fer ‘State of North: dicclina. 2 
This-report ‘by the Project Staff,. in association withthe ~~ 
Junior. and‘ Community College, Division: of: NUBE ; ipectadnal 3: 

oall three phases! of’. the. proj ‘or’ the\ E 


sn a87 = Tun: 2 30,- 1972 

‘ As: the. ‘report ‘nartabive, ana ‘summary: data’ ‘indicate, 
‘ue believe. the. project -has!: been highly! Perper ree 
-our’ division,.and’ to: the | ‘commun i ty -« 
institutes: incjuded : in: the: study.” vit 
concépts. and: techniques. which have been ‘develo ed and:: ‘tested 
in. the: ‘study. ‘have: ‘considerable. applicability,« Not. ‘only, for. 
_ the. disadvantaged “students: who. ‘éonstituted: the, ‘primary’ ‘targe 
ve ere Bak: more. «generally: ‘for all acca abtehding, "opdn= 
AGO F: akwo-year: institutions. °.\.° ; Pao 


- “In. addition;: ‘our. ‘@ivision : r¢ i 
Program has’ also. benefited . from: che provect in: ‘saveral. ways. 
~¢L). we. were able to assess “a sampling. of. two-yez college ne 
n:a more “systématic manner than was. ‘previously, he. case,. 
ie AZ) we have begun to refine our, ‘concept of. a: ‘single | Educational’: cs 
NE  Davalopalee. Officer . into: .an-.emerging, .concept.: ‘Of “an Educati Nal ...0: 
bak! neu arepient Office. | ‘and/or an Educational Development:. Team,: nae de 
{0% defen ‘on’ the _unique: needs, resourcés, * and “constraints: ofeach 
| seoklege,. and: (3).:in: the’ ‘course ‘of: conducting . the study;,:.m bers: at 
.. off'the Project Staff inevitable. made- ‘a. number: of two-year colleges: 
lest neice ateriet with the constellation of: prpceee and Related) e 
gt aga eae. available: “from: “our divisions -\ 
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e. described. in. detail jin: the Ee 


r teepective plans proauced tne end of th, 


the ee rib 


elcome of “th s oe was be” 


Ee ce ae 
rit was) jfungea [ensoush the National Babora-." 
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ce are ‘note ii 


: traitied a Fhat.t the impe' ‘us: toy change, remains after ‘the: 
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ave, atsengagea from, a given: progyam 


ee 


flee as agents 


ae a oer a : es tae ls 
‘in: ace “case, the public. two-year en 


1 a 
oh dt in. the: seco. Of. NLHE have. AONB ee 


Diahee to persist, “elas less ‘on-gite experts) can “be - oo oo 


“consequent 1y “a series. vor etainiitg” 


“changes pega: soa ¢ to adequately support ‘individualized . 


yy 


soa, “the, a of the. EDO. became more arid - 


? i: ia ee! 
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* Educational) iaeeniveest Officer héveafter will be 


* & 


oo We: “feel ‘ehat’ ‘the valuation 


— EDO- as, posited by: ‘nue. ‘In’ fact, ey is. new, moving 
jr cho ae é. : 


8 toward. a ‘bro ade er EDO. construct 4 in which. sev gral. educa 


th nak development. specialists drawn’ from. many areas, — 


e 
fr institutional research, . instruction, betes 
“ba Siness ‘maniagement and counseling ‘and guidance could” 
‘function as a: group: with ont member. receiving special- . 


€. ’ 


“ined training in: ‘his or. cher’ ‘respective. field. 


“nin oninsn OUGH- this- two. year apt diipepetmnridys directea™ 
cat. the’ improvement. of. remedia /evelopmental, programs. 
“through | cross~divisional, planning teams, ene concepts 
‘could easily be expanded to" ‘iricorporate any program: 


area(s) vin a given institution. only the content pre-_ 


af sented in ‘the’ ‘training. sessions would need to be’ altered... 
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Ins conclusion, we feql that a team approach Cee 
program planning and development has ‘proved to be ‘a 


ae “viable educational development. stratégy. We ‘hope ‘other 


gtoups. a and/o or agencies. can buila ‘on. our ‘efforts and. im 


Prove. cae Educational Development: Team model employed: is 


doh. ‘Co -BA tian, Project. Direct 
“Miss,Sam. Rigehes:. oo es ek, 
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en er, YS 
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~“Rppenaixe A= -Raietated” eibticgsecia 
> “of Documents Produced{ _ 
ere Purstant™ at mae 
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pi appendix’ B -. Final EDT Plans ees 
ee ee ae, on eg , Submitted by ere ee 
. pom | ee NO . Consortium m Schools\ ° ro BOF 


a ae ere ae 


“aor model will. ‘be. resented. Pinalty sete of ‘actuals 
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This report - ig designea to aoe ela oa 


included. - 
it . 
“operational ‘document. as~ opposed. to" a ‘theoretical: statement. 


“those readers: “who wish to review ‘the ‘Literature base and 
joe Wg lhe 


eer for” ‘the training and EDT. ‘°° eration. should. consult 


ane. document mentioned. in’ the Foréyo Na. Educational Develo aoe 


oP os 


“Office of gisticngs ama suiyN yi97a) ; eee 
“ts “Objectives fe ee a | . 
: oe Be Phase i-- - Developmental: Planning me to - 
orn - “objective i. NLHE will create institutional Linkages. 


Whe. pririary. ‘function ‘of NLHE “ee this’ stage is eoor~ 


“ator ion and ‘summarizing ‘and. disseminating one —- 
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the ‘primary program: activi- 


aaa objective 1, are: ioe the > formation of 
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following ‘through ‘on “the recom- 


al Sepport | Series “composed of. a) research rey 


ee ana (ey administrative’ guidetines. 
tS 5 io} 


ONLHE will conduct ee et 


asm a “aoveloped! he primary ioainasaee ade 


oe objective! 2 2 ares. fo ) identifying, the needs! of aibadr 
oe the existing. resources OE. agencies “aelthe 


"advantaged « students ° ‘in. North > tn, 
: pe ‘ : 


es. a survey. of available -resoui ces), vand Gy has , 


ve their. respective ‘.~ 
a. a a ae tie ae 
a. 
A, ey le 
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plan objectives will be made as part of the, follow-up: ~ 
plan o§ ~Us 

. re 
assistandé. _ “ & y § £ » 


Objective 3. _NLHE will develop training procedures 


for EDE's! &, 2 2 — : ae Foe =: 
7 - . | ; the’ Peaining sess igas wee divided into three 
. 7 eebacae), but related components, (a) AfEective, (b) Student’ 
su apport Services © arf (c) Instructional: For a’ full descrip’ | 
, tion of the activities, materials. and’ sietiation of these. * 
: sessions,’ see Bimonthly Progress Reports (October 30 and 
, pécanbax 20. 2970). (This objective oo been, altered fron 
so the original proposal.:) "4 
a : ? rs ; : . 
- “, Be Phase II ~ Training Process 4 


objective 4. ° NLHE will dnptenest an EDT training = 


Y program for community college Personnel: 


The primary function of NLHE at this stage is 


instructional. ‘The expected outcomes of the instructional 
program are: (]) th® planning of activities, (2) staff 
etien aeicn, (3) participant selection, (4) participant 
training ‘through workshops, (5) workshop follow-up by 
campus and ‘state visitations, (6)' ongoing communication 
with participants, and (7) assessment of the format and 
content of EDT plans. The products to be developed are: 


a ; — ; oo rae oy. eee 
(1) a training schedule and (2) a number of training EDT's. 


Cp eerIvs — 5. NLHE can support program development i 
. , 13 | 
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The primary function of NLHE here is suppo rtive 


and/oi advisory. ‘Participants during eix training period 


. 


will. be provided with necessary: information pertaining to 


disadvantaged ‘Students. Such information will be of a 


general | (tesearch£indings) and particular. (assistance in 


“al 


determining unique “institutional needs) nature. 
The prikary program activities implementing ob- 


6 
jective 5 are: (1) pupply sas relevant information on 


| ' 
(2) providing guidélines for mae wieeins comprehensive pro- 
' % 


grams, (3) conducting site visits to assist itn determining 
particular program needs, and (4) assisting a ally 
in locating sources of support. The products to be developed 
are: , (2) comprehensive program plans from junior college 
staff avtieipants, (2) proposals for specific research 
and demonstration projects, and (3) recommendations for 


ongging training needs and revision of training materials. 


( - C. Phase Ili - ELENA eeeken 


Objective 6. NLHE will provide ecehnieat assistance 
for implementing the EDT plans of the participating institu-~ 
tions. : 

The primary function of NHE here is consultative. 
Such consultative aeetoednad will be concerned with: (1A) 


personnel salection, (1C) maximizing the participation of 
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_@isadvantaged students in planning for and‘participating: . 


2 


‘in activities designed for coer benefit, (1D) providing © 
information relevant to the instructional needs ef dis- 
advantaged students, with special. emphasis on communication 
skills and instructional techniques, and (1E) evaluation 
procedures. The products to be developed are: (1) summary 
reports of relevant research, theories, and ‘p ograms dentine 
with comminiestion skills and, instructional techniques - 
for the disadvantaged communi ty college student, (2a) an 
evaluation form to collect’ initial baseline information on 


such topics as present administrative policies, instruction- 


’ Ne 


.al procedures, attrition rates, etc., (2B) a final evaluation 


instrument to assess progress made,:as a result of imple- 
mentation of EDT plans. | 

There has been a redirection required in objectives 
5 and 6 due to a cut-back in funds originally targeted for 
support of selected pilot programs produced by EDT's. 
In?tially Phase iar-wae conceived as being the implementation 
of selected pilot programs developed feo the best EDT plans. 
Now Phase III is viewed as the on-site deve lopment’ and 


a ; 
Support of each of the respective EDT plans to the Soe 


that, such plans can be implemented with outside funds. 


This obviously will restrict ‘the scope of the changes 


sought by the respectivg institutions. | 


15 ; 
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we és — 
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such a change also places gre ater eyiphasis of the | 


EDT pens submitted at the ‘end of the three. training 


sessions. Purther, ‘the project staff was sdauees in numbex 
i 


/necessitating us to drop some of the savicory eunctions 


noted in objective 5. We Seri uega our 


‘ 


sheen: 5, section 4b). The eeapective 


ju 
Mies : ote 
teams on specific problems through on+$ite consulftations. 
If another similar project builds on this model, the pro- 


’ 


pesaf should’ include funds for greater support services. ' 
"The. above comments also apply. to objective 6, techni- 
cal assistance. Technical assistance was limited to help- 
ing-EDT's more effectively utilize existing resources. No 
additional resources were available. Consequently, opera" 
tional nitevnne ives for implementing EDT plans were arbitrarily 
fixed. Had‘real alternatives (through increased outside funds) 
been available, some EDT's might have tried more comprehensive 
approaches,’ However, the fact that a fair degree of plan 
implementation was realized by most EDT's does suggest 
that the EDT comcept is realistic and can be used in much 


less than ideal environments. 
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i sow: 


The organizational charts’ following. this. brief narra- *, 


* tive description are subdivided to show the- oe aa aa roy 


ducts to be developed for each objective, and ‘program activi- al 


ties implementing each objective. An annotated bibiicorachy 


of all reports produced by the project staff’ is included in 
2 ~~, 
Appen ndlix - -The charts ‘following refer -to progress reports 
i : _ = 
ae . All these reports are on file in the Office 


ef Beoovan pbeve]opment, Office of Economic Opportunity, 


Washington,/ D. C. Please direct information requests. to 
“ w / § P » : : 


this source. ; j . 
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problem-orisnted "fof disadvantaged in North. advantaged student in | Tentative coordina: 1 Accomplished during *, 
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. Survey of available resourtes + 2. Survey the existing a , socomplished through plans were submitted , 
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- plana from participant 


Dhar ‘on pioblen of working , 
* junior coflene staff. 


with disadvantaged ay, i 1 
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' Evaluation procedure : 
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gesdions in Figal Report, 

és A July, 1971" 
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Qbjective Products to Be Developed 
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6, NLHE will provide 1, Summary reports for 1, Provide assistance 1. Sunmary geporte Limited "1, A= D Limited to specific - 
techincal assistance advisory groupe and . in inplenenting EDT to this.report and separate requests of EDT's == 
fgg inplenentation ; EDt's pla. evaluation reporta to all topics considered 
Of EDT plang 2. Evaluation inberunents A. Pergonnel selection participating institution’ but riot necessarily 
(Limited to on-site Re Forme to collect h. Fiscal managenent © © «An the evaluation with each EDT 
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Due to the absence of initial baseline data against 
oe ‘ 
- 7 je _ _ fe 

which one ould assess attitude changes, the evaluation 
procedures were all process evaluations. ‘Suchman defines © 


f 


- process evaluation as "...the determination...designed to 
accomplish some Valued, goals. or objectives."*: He lists: 


six types of considerations for such, eval lation: ** 


(1) Whaty-- the. nature of the content 


Keys ‘ 
(2) Who -- the target. group of ‘a given program 


(3) When -- the time the desired change (s) 


: He is to take place | a 
(4) Unitary or multiple objectives, . 
(5) “Magnitude of effect - | 
Po (6) How -- the process to be used to attain 
= | the objectives . _ . 


a4 a ee 
The implication of the above is that program attributes 


(assumptions about thé EDT model and/or training rationale 
7 * < i 
employed) must serve as the criterion for final evaluation 


rather than the magnitude of effects produced by the’ re- 


et 
. 


* Edward A. -Suchman, Evaluation Research: Principles 
and Practice in Pub 


2lic Service and Public Action, 
Programs, New Yor , Russell Sage Foundation, 
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‘The ‘effects | or* yésults Of ‘ED? "operation, were | 


— ‘copy of thei respective plans’ detailing actions “taken, 


“(either accomplished, begun | or. not attempted), on. each | 
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“assessed byt “); ‘asking EDT members to ‘submit an ‘annotated 


listed. objective,“-and. (2)-condusting- case study-< “One 


ey seldcted participating ‘institutions “in order’ to ‘aeter- 
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The ‘following, matrix wa uged. to determine EDE = 


wy ’ mire 


"divisional membership ‘ana decision-making fesponsibility.: 


TET) “FARING RESPONSIBILTY “8 


7 A 


Agninistration; ss = student Support _ Servicts; = = Instructional; 


eo s 


\ 
= 


che isis reporting directly to" President; |, = Person ‘ter ' 
Porting ‘to. a Dean or divisional head; L3 Rersor n who would 
_ normally have no ) decision-making function. ottier than ¢ those 


"-governing a class or. individual responsibility. fs 


“the recommended ¢ composition was. one _Tepresentat 
“each of the tixee ailvisional areas and at least: ‘one 1 


| decision-maker. Se oe - ae “ee 7 be nto’ er oe I 


poe Final. EDT Pians’ 


content expressed. If oe objectivedsdealt with instruc- =. 


‘tional change desired, the plan was given’ a weight of, one. 


we (1). oT changes: desired: involved. attitude. change. and. a 

| - support considerations as well as: instructional. changes, ~ 

"the: | plan was given. a weight of eee (3). “ng definite oe 
policy, changes were. named, ‘the plan ‘was. given | a weight - 


of -c ‘one (1). under an administrative category. « Each ae 


“was ‘classified Ly, 2, 3; or. cr ore orem a a 
Rae ~ ogg 2°. Ye | 
ee EDT Plan Achievemiént \ 


accomphishments made in achieving plan. objectives. this _ 


information was obtained by: sending a final plan to on nas 
asking them to check to: assure . that! it was, in fact, © agit 


thei 


a- 


Net plan,-and then to, annotate. the plan ‘by indi 
g 


~, Gatin portions accomplished, Begun,.or not yet begun with 


explanations | of partial progress. rise Plans were ‘sO. evalu- 
7 ated, -they. were. compared against. ae ‘team’ membership matrix 
‘ . | ie + 


¢ 
to see Fe ‘Success was related- to team composition. 


)¢ : ao} _- 
a, a 
Teale Btudy , 
This was the ma 


* 


‘Administrators in sélected «institutions 


jor. evaludtion enrust, of the. project... ° 


enabling the project staff ss le ona 
a ae. ad ma > ; , 


‘ : ; oo 
~ : i * 


“Statements from ebt's were aged to determine ‘tie eee 


ie to thé, EDT model. The following six ques 


eos are your. ‘Poclings about® ‘the: coneust of: 
“.° ‘wtilizging a cross-divisional planning’ team. ; 
- for Pregram development? Oe a eee ee 


atu eats oS) her -do you. feel. should: ‘be-on: ean a. team. eee 
i re ...'.+ + for maximum possible effect at your insti- Le ie 
tution? Why? | ae - ae ae 


ee What — of ‘gunotione ot cans ao. you ‘feel 
'. 3. ghould be. assigned to such a team: ap abaieaee 
‘it. existed as answered in #2 above? ° 


Where. should spenia team. be. placed in' your 
organizational. strugture?. a, 


5. Do you feel your present EDT ie. been. useful? 
owe, Why,. not? ee mole 


6.- What révommendations would you =] to -im- Soe 
lida your prezent a bain ieaas ao 8 PL eg Pte ae 


ae 
ie, 


. aes ‘ : 


Ay. “Selection of Institutions: for ‘Case study 
| ‘The, Ep} consortium consisted of 14, insti- 
tutions. 2 Two of "the schools were technical institutes and 
were exdluded. from the sample because the primary. design a 
of EDT training ‘focused on community colleges. Also, two a 
oo ‘se institutions became inactive ‘before the. end of training 


a and were “excluded. The remaining 10 schools are ‘located 


in the. following regions. of North een oe eye 
. - | ‘Mountain ‘Region __ - 2 dchoois 
Piedmont Region td “2d schools. : 
goastal Plains Region = 4 schools 7 ‘ ru 
. 5 
an 
en | 


o.. 
ERIC 


- every a _ third ‘school from the Coastal Plains region’ ‘was mee seg 


tium. ‘This: leaves. 2 schools in the S Mountain, ‘region; 3 schools 


£m ain- the: Piedmont; and. 4- -in- the coastal. Plains. “Thitially, © 7 a 


3 


the study | ‘was to. include 2 schools from each. region. hots : 


added ’ since dt was-felt ‘that this. area, had the. largest. perr “ile 


| ceritage of non- ‘traditional students and consequently ‘should 


pesca NR bs eae 


ing ‘schools were | included in the case’ “study: , eee 


o.. 
ERIC 


“have greater xépresentation in. the: final: GEOUP. “the “follow- a 


Be. | “Surry Community celigge:: 
“os 24) ‘Caldwell Community College. 
“* 3. Davidson -Community College’ | 
te. Rockinghant’ Community College | 
5.) Wayne. ‘Conimuni ty - College 
-6..' Lenoir Community College: . 
7. 


oa 


Southeastern Community College. 


4 


i 


(2). ‘Interview: Procedure : 


- 


- Piedmont Region: |. 


-- Mountain ‘Region es 
~"Mountain Region” 


Piedmont Region — 


Coastal. Plains Region. 
Coastal Plains. Region’” 


Coastal veins Regian’, 


oh ne 


The | interviewer ° ‘selected was ‘a. psychometrist 


"privately employed. Tt. ‘was decided’ that if the project 


“staff. conducted the- interviews, personal ‘ties. with. “many: of-- 
‘the interviewees might cause a bias in: information received. ae 


‘The procedure was to interview administrators . from 


each ' ‘school on a prearranged’ schedule. 


The ‘questions were 


identical oe each participant with, a standard set of probe a 


questions for no. answer or incomplete responses. A time 


0 Bh 


re analyzed... _ comments were. made 


~Jeach institution we 


‘for. a question, they’ were Logged ‘on. 1 avsheets | , AS dupliz 


== a: ol 


a 


ee algo -coded: by’ President _ er Dean (Dye or ‘In- 


___eate comments were tae, they were. » taltied. “Bach responsé) 


= is nc aeasieed sons ay 


- structor (z). . Those @lassified ‘T.were department heads.” 


: a 
we is 


of Mathematics: ‘and ngiish and. were dieluded since they 


are typically most directly concerned with renedial/de- > 


eee : 


as velopment programs. Teljabove procedure ensblea one on 


“| establish a matrix for edt h question showing: the ‘break-" 


2 


en 
Psy 


down, of ‘the three classifications “OE respondents’ on. a 


ea : he : F ~ . #4 
‘series ie classifiea respenses,. “The. number of classifi-. 
. a cations of responses was ‘de texminea a inspection of. 


sfailiea responses. to TO assure reliabili ico 


_inve odi ing. responses, ¢ raters. were. used. - 


the p osychometrist employed, ‘the project director, and one | 
of the ‘project staff. — thers) ai ¢ferences did occur,’ the 


rf \i 
° ‘three raters ‘discussed the en until ‘consensus was. réached. 


i re 


a. which he is: ‘responsible. “Director of special Projects 


is classified as. a student personnel divisional ‘function... 


_Educaitional Development. Officer is classified as. instracs 3! 


Fy 


* tional. ‘Déans of Extension and Administrative Assistants 


are classified as administrative. ‘Deans of ‘Vocational-_ 
Technical. or ‘Occupational Education are. classified’ as.. 
“ Anstructional, Using such a? a full team. could’ 2 
| ceive as “high a rating under collegiate résponsibility ge 
six (three administrators from the first two categories” 


"and: all three being counted again. in the administrative 


ol vt 


category) or as low. as three (no. administrators, no. count 
3. in that category) . - 7 
. The relative decision-making responsibility. of: EDT re 
ie is ‘classified on the following chart as teicke 
(a) Deans and ‘administrative assistants reporting - . 
directly to the president are. classified as. one pha 
(b) Directors of ‘programs reporting to a: daan are 


classified as two (2) feng. 


Qe” 
ERIC 


m thé” nighese p asible eating wouta 


. making. responsibility. The: lowest possible rating, for. a. 


full. team. would. oceti fen:: all: team. menbers. were. ‘digaed fled: <n 


roa, 


level three ain _ decision-making responsibility giving a 3 


me - a 
i" t 


ee 


“rating of ning, Be. at ee a a a 2 oe ee 


¢« 


be a \ threé,, ‘i.e.; call ‘team members having. level ‘one decision~ | 


S & ee 
ay: Collegiate. Respossibility —— As can be. ‘seen, ie 


* from: Table - a majority of the teams. (64%). dia have full 


o.. 
ERIC 


mi submit a. plan did not reflect ctoss“divisionai content: 


_ in their plan. The: rationale for. a full cross-divisional,, 


fully planned project introduction activities. 


oe 
"Gross “divisional” ‘representation. Bight Of ‘the ‘teams’ (78) a 


had ahi. three members . Most partial teams (66. 7%). failed 


to ‘submit a final plan and the: ‘two partial. teams who: did 


team in order: to” assure cross-divisional EDT plans does a 


. 


seen to be supported. However, the rather iets number a 


eto 


selection of. EDT’ 8: ‘and points UP the need for more cae 


“(2) ‘Decision- “Making Responsibility” =. the ‘informa= “e 


“tion here is ‘less clear. Eight of the 14 teams had first 


€ 


level decision-makers. "Only one of the four partial teams, rs 


failing. tc: submit a final plan had a first ‘evel decision- 
maker. Seven of the 14 teams had ‘second lavelrdacieion- 


makers. Combining these two categories (first and second 


A 31 7 te, 4 
iy ee ee | oe 


—— 


fooks” “at plan aéconplishmenta” vs. peter es at 


ae 


one ‘first ‘level decision-maker, the information. ‘is: more, ee 


clear. Of the six. teams who: had. no. first ‘level decision- 7 ae 


makers -only- ote. had any. -success - in: implementing: their! 
“plan “Rockingiam. The other five. either. ‘failed to Lie eas 


“mit a. ‘plan. or were auriable to operationalize their plan 


A at 3 


“(caldwell did | ne Jget students to enroll in their special 


a ee 


ae ram and Lenoir reported 1 no Progress ‘due to lack of 


~~ adninis trative “support) « 


dec! 


. More specifically, ‘the six Ebr’. s “rated in | cagegory - 
“Three (greatest phan. accomplishment) had an: average | 


~ weight in decision-making of 4. 3. The four’ EDT's rated 


in Categories ‘One. or Two had. an average weight, ain sdeciasoe 


oF < 
ote making of Ds 8. “Clearly, those’ teams | who had higher level 


ion-making ‘positions ‘represented had. markedly greater . 


succel Ss ain accomplishing t their plan objectives. a 


‘t6/ be the more important factor -in_team success. 


cai clive Con, “ol,” 


| Central pednint con, rt er 


- | ota Carolina tet 
_ Institute, 


, 7 » | eta afin cn: Col, 


- - “totlebe of the atbemnarle Sinan 
on “visa con. oh, ca : “k) W) te | 

+) caste College ee, lay 

| ') Johnston th ‘ech, Institute. 
; “Lenoir | Con ‘ol, 
| mii | com, cot, 

a ‘sels ton Col. 
+ suai co, Col, 


Se ary, con. col, 


ia ne Con, Cole 25 


= partial tean -- ays two tean senbers,. ahs = withdtew after ant training . 
oO oni find gn of session 


oe AL ‘total of ‘i of 4 EDE's” submitted a: final, pane. sit 


Rg foe a 


os Only, 10 are. discussed here since one plan was xeceivea a, 


year: peces = the others from es 


Peon eons submitted a ‘final pick. by ‘March of 1971 ‘and 29° 


per cent ‘failed to. do. 50. ** - = ais . ORE ape oF 


Se a 8 
‘the : following procedure was. used to classify the ’ Sub-- 


mitted EDT plans. ‘The ‘purpose statement: and ‘objectives: o 


of: éach: EDT. ‘Plan: were reviewed and a determination was . merce 


% 


. " madevas te: whether the statemerits: reflected’ ‘training sébsinns: 
“+ For: example, statements or. objectives’ ‘involving’ improved . a. oe 
~ communications ‘or greater understanding of the needs of! 


Ronctraditional students, reflected the first: ‘training work a” 


"fiw : 


shop | “Or attitudinal issues. “sta pnts concerning | egunsels: = 


“kg procedures ,, reertitment or. “tUgancial aid refle 


peso workshop’ or student sunport tprbes.. Staterieht 


* .This institution withdrew. from: active participation 
-' . after the first training ‘session. Ride axk a 


a 


**® lf Central Piedmont's later team plan’ ‘were included, : 
the percentage ‘of ey plans would be J9% ons. 2th. 


o.. 
ERIC 
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s 


tit tutional 1 ptalee” 


"af everiap.b 
‘issues since 


as 9. Bedale cpt ween 


eed 


However, this rather / 


, 


otivity involved. in tying’ to acternine. ‘if an 
a 


“imped end of! an “attitudinal program or activity was. “a. 


policy change. oUnigss. such an end was actually stated | 


an a 

"ina given | EDT: plan ie was not. oreditea with: ‘an: admini- 

' ad sae yey: 
fe, Tce : - a ore 
oy. strative objective or (purpose. on ee ace he ge eh ae 
oe eee oft ; , : og : a. ” 


Tn Tf it was not clear, from the. purpose and objéetives © 8, 


‘of EDT plans what classification should be made , the 


Bact listed activities were reviewed. and classi fication. was. 


: 
a 


a / 
- then made. as’ above’. The complete plans sae the. ten 


we 


» thstigueions are included, in : ‘Appendix Be “only. summary” a 


:4 data will be presented paces “A matrix. listing the ins 


ee A ‘bee ; *t, % % oa bog oe 

pra stitutions and the four above classifications will be te oe 
oa ae r'% 

edt to. present, the summary data. “Since the plans “are 


“quite varied in / purpose, cand, degree. of detail, no. “attempt 


as on Vi Ce 
pels : Bikis s 


is. made. here’ to order. or establish’ telative weights for : 


the four classifications used. 


‘a: Davidson Cotnty’ 
Commun ty. College. 


Gaston Communi ty: an . 


agohneton County. ‘Tech. ans 
oo - vont 


a “Rockingham Community 
4 Colle ‘ 


a ae AS, 
LO. Wayne:.Community. 


oe ig F fees, ~‘commif iteaay counselors, faculty, administrators,” ." / 


. eS as 


Ne: students ,, but no épecific’ activities: other - ‘tian ae ore 


a attitudinal changes meritioned. \, 


é * . 
te a & ey ee 
+ iy % id go as mee 
ra : « j Ae . 
eg tyes ay sy os 
i, . 
ie A : 
: - ta ‘ a i 
ag . ee ve 
Z 4 
: é 4 iz . 
. 
": 7. ra 
we ane 
ié ae 
:t 
’ ‘ ke 
ae * é yet = 
: Fe 
‘ a 
' ; ae P 
40 ae - i 
ates ‘ r a 
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2. Administratjve support:of committee work implied, 
€ : : us ‘ 4 
as are policy changes on admissions procedure but 


not specifically stated. a ie . \ 


” 


; . ar : 
3. More a research ye to investigate a variety ~- 
: tari “t ‘ey : - ‘ . 
‘of instructional teghniques say yee ise datdy initi- | 
: . =) 7 a 4, e.t : 
bad 7 za) rT ; 7 : re \ 
ate instructional change. eh 


41 Administrative in that students: in program would 
be under*separate special project*staff even though 


in regular programs not case now. 


5. Increased small group counseling implied but ‘not 
“directly stated. * 
0 6. Relationship to instruction implied but specifics 


to be used-not' stated. wa | 


whe above summary of the final plans shows that 90% 
of thé EDT's plafs did concentrate on attitudinal or 
af fegttve problems through various “attempts to institute 
or improvo existing ineocnni communications procedures 
through the use of total cross-sectional committees or 
task forces. “It ‘would appear that the heavy emphasis on 
* 
. interpersonal communication and affective issues during 
trafning was host Sf eactiva in terms of EDT plan objoctives. 
Beyond this the information is less clear. Only } 


fifty per cont of the plans incorporated activities from 


ar] 


) 2 . 
ERIC : 


. . - : r ¥ J 
: 2. a 4. ; = - ; 7 ' 
a i: ‘ fe oy é a j ; 2 7 


Ose was implied. In most cases peer counseling or some 


mr 


Eh 


ae) of inegreased use Of ‘paraprofessional counseling wasi, 5 
; : j ¥ 
suggested. Though disappointing, this is not surprising 
in light of the’ weakness’ noted for the second training 

- session. @ | 
> 
Instruction was included in 70 per cent of the EDT 
plans. Actually this figure is misleading. Two of tlie 
: ieetitakions who did not mantion this in their. plans 
already place considérable emphasis on individualized 
instruction Poebieuted by earlier training sessions run 
by the Junior and Community College Division of NLHE. 
‘le one included these two institutions among those whose 
plans made specific mention of instruction, 90 per cent 
of the EDT's ele) a final plan “eee working on 
instructional issues. 

Six of the teams, two by implication, ineluded admini- 
strative issues. Again this figure (60 per cent) is probably 
understated. Cross-sectional committees and/or task forces 
working in institutional communications problems would 

‘ probably need the support De administration and/or sanction 
of recommendations madc. Consequently the administrative 


area is at least indirectly involved in mont if not all plans. 


t 
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The foregoing suggests that the cross-divisional 


nature of the training rationale is generally supported 
i. + 


except for the ‘noted weakness in the support service 
E PE 


area. Only Gaston Community College failed to evidence 
; ; » \ 
any cross*divisional planning. 


~ — 
C. EDT Plan Achievement rt Sheet 


#4 2 . : F : . at 
Since Phe degree of comprehensiveness evidenced 


‘in the respective EDT plans varied widely and the com- 


pleteness of responses ‘from EDT's also varied widely, 
a rather gross categorization procedure was used. 
Three general pubeseuiies ose estabrished: Category 
One was defined as little or no implementation and ° 
accomplishment of EDT plan objectives. Category Two 

was defined as partial implementation and accomplishment 
of EDT plan objectives -- re one-third and two- 
thirds of plan objectives implemented and less than 50 
per cent of the objectives accomplished as of June, 1972. 
Category Three was defined as general implementation 

and accomplishment of EDT plan objectives -- more than 
two-thirds of the objectives implemented and at least 


50 per cent of the objectives accomplished as of 


June, 1972. : 


29 


Technical Institute 


Thé EDT here developed a comprehensive program 


of Educational Development for Non-Traditional Students. 


The. program was presented to the curriculum committee 
and approved. It was then approved by the General Faculty 
Senate. Classes were scheduled, rooms secured, and in- 
Structors assigned. From the foregoing, it can be seen 


that the plan had full institutional support. However, 


the program had to be dropped since sufficient students 


® bf . a * ‘ » mA 
'to allow program operation were not obtained. The writers 


talked with several people involved in recruitment in an 


attempt to discover reasons for failure. Apparently, the 
major problem was an acute énoxtage.6¢ unskilled labor 
if the: area. Prospective students were more interested 
in immediate employment than in ‘ lower stipend provided 
for attending a developmental program. The argument of 
greater reward in the future simply was not strong enough 
to off-set higher immediate monetary rewards. The above 


discussion is presented to show that, although Caldwell's 


cumstances than to lack of support for the EDT or inaction 
of the EDT. 


* 


fog oF : rd 


This EDT plan was revised from the original one 
submitted in February, 1971. The revised plan, (June, 1971) 


Stresses instructional aspects as well as improved com- 


munication. hese: of the revised plan are: 


1. Increase the frequenc? of incidents in which 
students, faculty, administration and 
“trustees engage in free and open discussion 
on various school related topics. 


2. To reduce the attrition rate of all students. 


3. To have measurable objectives written for 
each course and given to the students. ‘ 


3 oe 4 4. To increase the number of students who are > 
taking.individualized (packaged) courses. 


re : 


: Objective 1 has been partially implemented. Trustees 


. 


have not yet been included in discussions. However, students 
have been added to all existing committees. It was decided 
not to expand committees but to enlarge existing committee 
structure by adding students. The primary topic considered 
to date was the grading system. Objective 2 was found to ) 


be most difficult to tackle.* No operational procedure 


* This problem was found to be genérally true across all 
. Ept's. The real problem is "Just what is attrition?" 
Even the new state reporting system which established 
categories for students leaving programs is perceived 
as inadequate. Simply using leaving a program prior. 
to completion as a base fails to accurately reflect 
those students who left for a-job or because they felt 


they had achieved their qoals. 
i 
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has yet been developed that will allow for accurate 
measurement of attrition. Objectives 3 and 4 were ac- 
complis h A, The number of students in individualized 


courses increased almost 100 per cent (106-209); and 


the number of courses individualized did increase 100 
per cent (5 to 10 courses). In summary, ,all objectives 
were implemented and 50 per cent were accomplished. 


Central Carolina is classified Catec 


y Three. 


“yp 


3. Davidson County Community College 
Many of -the objectives of this ED?’ were accom- 

plished in con UNeEL On, with a Self-Study famethe Southern 
Association of Colleges and Schools. There are also two 
sets of objectives, one set of objectives whiten are general 
in nature and one set which pertain to Student Personnel 
Service functions. Information on the second set of ob- 
jectives was augmented by information given in an interview 


with the. Dean of Student Affairs. The Poliewine objectives. 


were listed: 


eral Objectives 
l. Disappearance of isolated groups (cliques). 


2. Regular meetings held in which there is a 
free exchange of ideas and feelings. 


3. Faculty of different divisions cooperating 
on specific projects. 


AG i 
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Student 


7. 


ll. 


NLR 


~ 
toa 


Evaluation 


Problems being attacked and corrected. 
Problems identified and clearly stated. 
Students actively involved in college affairs. 
Personnel Objectives 

Dean of Student Affairs will assess current 
relations between students, faculty and 
student personnel staff to determine the 
effectiveness of student personnel services 
including counseling. 

Use of counselors as recruiters. 

Develop positive Support from area junior and 


senior high school counselors through the 
establishment of an adWisory council.’ 


Establishment of student recruiting teams 
utilizing college students in visitations... — 
to local junior and senior high schools in 
order to publicize programs offered at the 
college. . : 

Use of Iocal school ‘counselors and other .’ 
agencies in the area to establish contact 

with potential and actual, "drop-outs" and 
those with no future plans with the hope of 
drawing them into an appropriate college pro- 
gram. 

Implementation of an "applied Psych" course 

in order to allow students the opportunity 

to discuss their. feelings and problems openly; 
out of this the development of "peer counseling 
groups." 
Evaluation sessions with state personnel 

in order to get further suggestions for 
improvements that might be needed, 


g 


Objectives 1-6 have all been implemented. Objective 


: 1 was defined as improved but not solved. Objective 2' was 


47 
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freedom of speech. The group’ meets once a month and has 
averaged about 40 people/session. It is felt that during 


the 1972-73 school year the numbers inyolved will increase. 


Objectives 3-6 have been accomplished largely in conjunction 


with the Self-Study and later recommendations of the 


accrediting team. Objective 7 was redefined and accomplish- 


f 
ed through a Comparative Guidance and Placement Program 


Student Questionnaire. This was given to freshmen and 
sophomores. The data was summarized and will be given 

to instructors and administrators this fall (1972). It 
is hoped it can serve as a base for needed changes. Ob- 
jective 8 has been accomplished through school visits, 
attandance at high school and college career days and 

by providing information about the DCCC programs to high 
school and college counselors. Objective 9 has not been 
done. Objective 10 Wan bean partially accomplished. No 
student teams as such have been formed. However: students 
are used as guides for visiting groups and faculty are 
used in outside recruiting visits along with counselors. 
Objective ll has been accomplished. Objective 12 has not 


been accomplished as such, but an experimental group 


A3: 


me : : 
34 
counseling suseion was established and received high response. 
Students also could achieve part of this éijackive through 
the earlier mentioned Forum. Objective 13 was accomplished. 
In summary , all but one of the objectives were at “ 
least partially implemented. - Eight of the objectives ° 
were srconpiished as Stated. Davidsow#™ is classified as 
Category Three. 


, 4. Gaston College 
Gaston's EDT plan focused entirely on the evening 
program. Information was obtained through ineecorawa 
with the Dean of Instruction and Dean of Student Personnel. 
The objectives een | 


‘ 


1. Involve evening students in more of college 
life. te 7 < : an : 


2. Successful sonpieecn of program of study. 

3, Fewer complaints from evening seudetee, 
Evaluation 

Objectives 1 and 3 were accomplished and objective 

2 is ander way, but cannot yet ie ev.luated since there 
has not been enough time to allow for comparisons of 
completion data. Students were involved through the 
establishment of an Advisory Committee made up of evening 
students and faculty. The faculty are full-time faculty -- 
the same ones who teach in the day program. The Sounleraar 


worked with a counselor and the Dean of Student Personnel. 


po 
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MS committe was representative of the three major 

seco ies (college parallel, technical, vocational). 
The committee met monthly. In a practical sense, it 
functioned as a separate student government body. It 
was believed necessary since the regular Student Govern- 
ment Association was almost:+100 per cent day students. 
Both administrators felt the evening student governing 
body was far more effective than the regular SGA. As a 

* result of the Advisory Gommteteets work: the newspaper 
eStablished an evening reporter. Social events were 


planned which were more informal and appropriate for 


bog 


evening students. Most of these activities were designed 
~#@ so class groups could attend during breaks. It was nated 
that practically all committee requests were honored by 
the administration and that much better understanding be- 
tween all involved was achieved. The committee was 
so successful that the procedure will be continued as 
a regular practice. In summary, all objectives were 


implemented and 67 per cent (2 of 3) accomplished. 


Gaston is classified 


ry Three. 


i 


5. Johnston County Technical Institute 
The information for this EDT plan was obtainod 
through interviews with two of the three EDL members. 


The objectives for the plan. are: 
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1. To enroll more students, especially 
non-traditional students. ; 


2. To reduce attrition of students, especially 
non-traditional students who are more likely 
to withdraw. 


3.- To increase number of students who experience 
Success in satisfying course objectives. 


4. To increase the flow of interpersonal 
communication of feelings between students 
and faculty members and thereby increase’ 
understanding and acceptance of students 
and their specific needs. 


5. To increase the number of individual con- 
ferences voluntarily initiated by students. 


6. To increase the number of informal con- 
versations between students and instructors 
outside of class, gh contrast to more formal: | 
individual confergnces in the instructor's 
office. ad ar ec 

é 


‘Evaluation 

Objective 1 was accomplished. This institution is 
rapidly growing -- 350 FTE in Fall of 1970 to an expected 
10Q0 FTE in Fall of 1972. Several new courses .and programs. 
were added in 1971. These additions were in both day and’ 
evening programs. Objective 2 has ‘beén implemented through 
the addition of a counselor and a basketball team. It was 
believed that both additions tended to reduce attrition, . 
but no data was available to support this belief. oajaceiva’ 
3 wags eneventiy accomplished through the addition of two 


new individualized courses -- Introduction to Business and 
é 


Soclology. Student evaluationn of these ay 


BA 


@ 
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higher rates of completion than in traditional courses , 
and iia highly favored the approach. Objective 4 
was accomplished through the establishment of a, Student 
Gaverunan’ eae seiation providing a channel for student | 


needs --: Fall, 1971. Objectives 5 and 6 were assessed 


as improved, but not through any planned procedure. 


Fy 


he two major actual steps taken were: (1) an experi- 
mental Exouity aun iaa eden by students = not decided 
if this will be continued, and (2) a definite inevedsa 
in and support for instructors wishing to individualize 
courses. _ _ 

In summary, four objectives were implemented (670) 
and one clearly accomplished with the other three that 
Were implemented not clearly somivated: Johnston is 


‘classified Category Two. 


6. Lenoir Community College 


' This ED? plan 1s oriented more toward assessing 


problems or needs than toward improving same. The ob- 


‘ jectives listed are: 


l. To identify subjects of interest to 
students. 


2. To specify the concerns or problems , 
students face. 


3. To determine why students cut class, 
fail to complete asniqnments, avoid 


an 


SS 
é 


' Evaluation 


as 


taking part in class discussion, do not 
consult instructors about their earning 
$ problems. 


‘4. To determine what léarning techniques 5 
students find most effective and what 
specific: characteristics ofa learning 
ee eS situation are most conducive to Student 
, success. ne 


°5. To comgunicate the’ informacion described 
above to all faculty members. 


Objective 1 was described by the team as "unbelievably 


vague." We assume this means the objective was dropped. 


Objective 2 was accomplished. ‘Objective 3 was, accomplished 


through giving a survey questionnaire to a representative ~ 


sample of students. It was indicated that there were. 
"many, many varied responses.” Objective 4 was implemented. 
The team indicated that there was "general agreement that 
lecture ahd discussion 18 the most favorable and effective 
(approach)." No information is available to -dnaiexee 


how “general agreement" was achieved. ORIEL IVE 5 was not 


“done, but will be done in Summer, 1972. Three of the five 


objectives were accomplished. One was to be done in Summer, 
1972. One was not done. Lenoir is classified as Category 
iO. This evaluation may, in reality, be too high if one 
was to consider operational change as a base. Yet, taking 


the objectives at face value, Category Two applies. 


In this sense, 


year period. 


ate a 


The. EDT plan from Rockingham is unique in one 


as Rockingham ¢ Communi t College 
“respect. 
changing 


It is basad on'a fully. elaborated p oposal for 
the rerigaial /devélopment, program ‘aver a three~ 
“4 the * ‘objectives listed are long-term. 


one -could not list any of the objective 


as” oceupisenees at the end of a one- year eetion: ioweves, 


tS pe 


in terms 6f actual change proposed and begun, this pian: 


is far more ambitious than most others ee cetves: ~The 


oe 


“ge! Sa 
ep OcuEves are’! : . 


ae 


pis ‘tre? chat” and describe the life’ style 
of each individual oo 


. ‘ 
\ 


’ 


2. To diggnose, aeecribe and prescribe 
. ning style of 
‘each individualstudent. 


approaches to the lea 


£ 


_3. fo diagnose, describe and prescribe 
. approaches to the personality dynamics 


of each individual student. 


Evaluation 


All objectives have been impleméhted and partially 


achieved. A psychometrist, 


Texas State University, was 


a 


ae 


aw) 


‘ 


Dr. Kenneth Waugh from West 


hired and is developing a 


model for a Diagnostic Clinic that will c art objectives 


1-3. 


Rotkingham is classified Category 


the classification may be too low, 


-at face valuc, must be so placed. 


but, 


- In this cease, 


taking the objectives 


o.. 
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activities, to achieve the. above were Listed: “Cr itork-” 


fe 


“shop. for: selected. instructors, -on. accountability and. bese! 


. Jhavioral objectives, (2) ‘Departmental planning, and Ce 


‘Quarterly, evaluation, follow-up and revision. This will 
“be called’ Bi Lan one. A second more specific plan was. 


" ajrected at establishing, training, and implementing peer. 


* approach." The aetaiis ‘of ‘the plan’ were ‘scant. “three. 


ab 


gf SE Sete SB ee 2 
ics catip thn Sinan soot emin 


~ groups “‘spongored: ‘by the. Student Personnel ‘Service Office 


“This will be called plan ne 
| Evaluation’ ee ee oe 3 


7 | Plan one was’ described as implemented, gully with | the 


listed three ‘activities being 90 per. ene: accomplished. 


“Plan two was described as having been @bout 8 80 per 


“3 


cent implemented’ through. the establishment Of: a Learning| 
through Encouragement, Action, and Progress Program (LEAP). 


ae ae was. ‘further indicated that “this. program has not fol- 


| 


“towed. the precise form and schedule as outlined” in the. 


plan, “but it has. complished, the same. goals." RB! vsull 


evaluation will be conducted. in. the. Summer of 1972." 


. the basis of -this data from the team ee ae 


: 


mo” 


& 


é 


a a * 
se 4S. ee, 


classified as. 8 Category Three. ‘However, at, should be noted 


“eat specifics are: “net aval lable to support _ the general. 


i=) 
4, at 


hat 


. interview. with ‘the Dean. of: ‘Instruction, can: EDr member. the 


major astivity of the EDT here concerned objectives S and 6. 


Re complete ‘Developmental studies Program was generated, | = 


approved and wil become. operational in. the Fall Semester, 


“Information on 1 this plan: was. obtained ‘throligh. an. oo 


ela the: objectives. of’ the EDT. plah_ a a 2 
oe, es oy ‘what faculty and administration. will know 
<2 ee “the names of the students. = 


ee gis “Students to be involved in the learning 
eo. situation. oe 


the eee er ire to dl scuse their attitudes 
z and sips ii openly. and. frecly: eae 

* ~ iy -To develop an attitude. of trust between a 

” ers students. and hae ri : . aa 
5. “fo Scgte constructive. ‘changes in the. 
instructional program which would better _ 
suit the needs. of non- traditional students. 

{6% Reduce the fubtargs and “atop-onts ‘in’ the 

-non- ‘traditional. group by meeting their needs. 
‘Evaluation a 


All objectives have been implemented. Objective 1 was 


7 “partially completed. It was indicated by the Dean. that on. 


56° 


o.. 
ERIC 


4 


ie ‘a: scale of one to: five (ive being. high) he would rate’ 


objective, 1 three=four... al Objective.-2. was.-accomplished. Si sictact sae thea 


oby” adding stutients to, the Academic. Council... ‘Objective. 


3 was) accomplished by adding § students to all existing 


“greater student-aculty | interaction and ‘discussion. Ob- 


jective a was: assessed’ ata level of four. on.a five-point pea 


@ 


Seale. | ‘The Dean ‘felt this objective was a natural out= | 
growth of the first three’ objectives. . No objective data . 4% 
was available_on this point... Objective 5-yas-accomplishea 
through the formal Developmental Studies Program. °. ob- a) 
"jective 6. could not be “fully evaluated until Soria, 1972) 


after, thé’ formal. Developmental Studies Program had been 


-_- . 


“ine operation “a. years ie: oe - ~ a? 
In ‘summary, all objectives were implenentéa. ' three 
of the objectives had been accomplished and: ‘two’ others 
aloes. accomplished (four on a seale ‘of five). Surry 
‘is classified as Category Three. However, it just do oes 
: onget the criteria for “that category, and could be cate-" 


x 


: gorized-.as -two. 


.10. Wayne Community ,College: 
The objectives for Wayne Community. College are: . 
1.) Establish additional channels to provide 
the SEPREeVetane for i ali communication.” 
: 
2 
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te Student: Government... 


Sapa tivbave more students ~i 


Involve more: “disadvantaged, ‘students in 


Instructors spending ‘more time: ‘with 


as 
sid -. the students and: in their’ office: | 
3 ee “be. Instructors. becoming involved in. student. — 
oes oe .. functions including S.G.A. Committees. a 
; : > cand” ‘attending’ Student : social functions. 
ae : Ce instructors ‘making ‘more: contact: in the a 
f 5 hal: and other informal areas. eats? 
my > : 2 - = 
6, dc Pp nBtectode displaying greater’ ‘ability 
tO Gallon: ‘students, by name. in_ class 
nn ' and: cout. Bo 
res 3s Oa. Toebrudtoee: oat ig: with pepavewent mre oe) 
ng . - @haixrman and. administrators informa- sag Se 
oe tion from and reaction ‘to interper- 
ae eareenet relations with » eneneas : 
- ee a, Involve’ nore weudents in. interpersonal. . 
ae see ae oe _'_ relationships ith‘ administrators. 
(Supply | eriteria from 43 above.) _ 
—s on Develde faculty see leuditial ‘Ainndes: toward 
* .the dis advantaged. students, ie 
“6. . To ee eeadente: ce opportunity. £6. 
. . viacon Hoes responsible for informing 
a :. 3 g. present: and Potential — 
7s 2 college community of the ae 
. L available. ee the college. 
Evaluation’ + _ Y oe _ , 


ALL objectives except objective 5: have been imptemented. 


Objective | 5 was dropped since it was ‘contingent. upon a ‘Tithe 


|< “gyz grant which was: not ewarded: 


‘All’ objectives were accom= 


» eS 
a ie 
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plished: “In the case ey the evaluation. format ais. | 


“by far rae most: effective. Te ches béen: earlier noted 
“that their team ‘composition was closest. to the ideal posited” 
in the: EDT rationale. Also, Wayne ‘fias. been very actively ones 


“involved with NEHE, 1, as weil’ as with ‘the: EDT project. a 


entire institution has pegn. involved in ‘changes. Many | 
Of. these changes. went bey&nd’ the scope: of the ‘EDT plan, a : 
but were ‘implemented by the EDT “members. Five’ ‘najor ‘pro- . 


grams” of change. have occurted... First. a goals. setting | 


” Process was instituted in. which students; faculty; ad 
“ministrators and cidli zens helped. rate a set ‘of institutional 

_ goals and priorities for same. . The Board of Trustess en-. 

- dorsed: the result” and pleaged its’ ‘support of the priorities 
established. Further, the. Board issued a statement of - - 
oh accountability for student, learning. ‘Secondly, all in- 
" structors were required to: submit: measurable program and 


‘course objectives. which- were given ‘to students. A series 


ae “AS a result, instructors in all ae 

not all in any given department: -- Have" begun to individuai- 
ize courses. Third, students were given evaluation forms: 

~ for each course and the. results were discussed wi tl) ins « 


-structors by the department heads. in order to improve  ' 


d 
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Fourth, 


‘instruc fon. 


by the Dean. of Instruction. ~ set. departments + were ‘sghed-- 
| “uled: 6: attend these: meetings . ona rotating basis. four. 
“departments. each. session). and ‘students. could: pr 
“questions about instructional processes. “Gradually © | . 
"these. Forums havaybecome accepted by. the faculty and 
ost dent's ana have greatly opened student~favulty inter~ 


action ‘and widerstanding. Pifth,. students (2nd year): 


ae were ‘trained ‘and ‘used as ‘Student Tniformation ‘Specialists 


- (really. adjuncts to the regular counselors). ALL. noe these” 
» things taken as. a ‘whole, have, brought: about ‘nearly total 


“involvement of all personnel in the institution. — There. 


s 


is presently little separation between’ students and faculty, 


i “facurty and administration, ete. Wayne is classified as. 


aft, 


Givegory | Three. eee, ore 22 age oo Ge 


11, Summary 


the fdllowing table shows the “classification of . ao 


“accomplishment: for each EDT in terms of actual plan ob- w 


jectives: 


. CATEGORIES 


ale Caldwell Communi ty. 
:  Mollege Fa 


2. ‘Gentval. ‘Carolina.’ 


Davidson Community 
_. codieqs: 


‘og wie’ 


_ Technical Institute os ea 


ik Oe ‘Wayne Community . 


rus 


4 . Gaston ‘Community - 
*Gottege “s 


Johnston Technical | 


. 5. 
: _ Institute a 


< abe ’ 
6. 
' 


Lenoir Community’ ° 
“college 


ee eadkiaGhan Community 
College 

Be ~ Southeastern Conmunity 
‘College . 3 rer 


Pees 


Surry Community 7 
pe COL NETO. 


eo 


= aly, ~ SSS SS SSS SS SS 


type of. participants ‘from each institution. ‘the: following 


n 


_ abbreviations are used throughout this” section: (1). P 


“president, (2y pe “Deahs. “or ‘divisional directors. and or re 


administrative assistants, . and. 43) I = Department heads 


dnd, Raueational 1 Development Officer. 


a TABLE Iv 


so mn 2 = : SoaF eee so en 


——— Nes es a — = = — — ; 


“PosttioN AND NUMBER OF. CASE STUY PARTICIPANTS i aa 


Caldwell Com. Col. 
‘Davidson Com..-Col. | 
Lenoir Com. Col.. 


Rockingham. Com. 
: College | 
5. Southeastern. ‘Com. 
-. ‘College — 
‘Surry Com. Col.. 
-Wayne. Com. Col. 


“l= includes Administrative: Assistant 


- includes EDQ” 


4 


bo 
il 
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’ Question’ one | =. ‘what are your. ‘feelings | shook: ‘the 


-- concept of utilizing a cross~ ‘divisional Plans 
team for program development? ; ; 


UE. Statements obtained here. were ‘a 11. clearly in favor of" 
ox not. in’ favor of the. ‘concept, so a: simple yes-no- te 
es used: as the- overall- grouping for responses. Table’ ae 


presents the summary datas. 


TABLE V 


on 
f 
Cs 


“the. cross~ divisional planning team: was strongly 


‘supported Dy 98 per cent of the respondents. a 


‘Question Two - “Who do you feel should be oi. 


such a team “for maximum. possible effect 
at your Anstitution? Why? 


statements: obtained here were’ ‘mich, more difficult lo. 


classify. ae one logical cagegorization scheme seemed 


to bea ‘continuum ranging from total representation of. 
, all subgroups suyelved with ‘the - college to, more: limited 


u 
=< * 
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representation. No respondent - Suggested Limiting the. ‘ren 


tion or ‘Lack of: same. was othe. most. apparent dividing point 


“ationg the. xespondentss Four.“categaries were established 


: os 


; as “follows : 


se .Cross section of everyone represented | on.  eampus. 


2 - II = Cross section: of everyoné répresented on “campus: 
. except students. 2 . : 
“III - No students and Less ian. full Be tess, 
. <QO£ other major subgroups, i.e., no student _ 
a" *personnel: representatives, or no'instructors, - 
_- ‘. or. any combination. Of. ck 5.4 a eS 
. IV “Other - Specific person’ such ‘as instructional’: 
“: @xpert added ‘to present team rather than . - ae 
oe ‘representatives from existing subgroups ; ye 
= ae ‘ oT’ aMPORe SHS: ‘to gtaena ty into. above. . , eS 
ta A fifth category mo response) was added. ee ve 
a ae ee 2. -_ ‘TABLE VI. 
on a 


SUMMARY. ‘DATA, = QUESTION 1 ‘TWO 


‘Wide representation was favored by all institutions 
and basic subgroups in the study. “However, student re-. 
at" : 
e 


ERIC : : 


" presentation’ was. the 3 major issue, with the total group . 


fividing 2 nearly. 


a9 or ; aepartiient. haads. ‘here ‘was little,  Separane: relations 6 


guceelan you Feei should be cegtced’ toa 
e team,’ assuming it. existed. as you have aa 
few it _ SGgechert. (As, answered | in #2): 


A ¢ontinuum of functions. ranging from: broad, all- 


_/eticompassing functions to. much more specific £ ctions 


was established and the following “five categories were 


“used: 
cae Overall’ dnstinubicnal: pleating: <= team — 
‘would be involved ina full. range of: | 
activities with special emphasis on-in- 
as stitutional goals and ae 


a 
* 


It. Communications problems =- this would a 
be quite. general in that such problems 
’ would generally involve-all groups re- 
. presented in the. institution. ee 


' Fils Analysis. Of and planning. fox. curriculum: . eae 
" . OX program areas -* this would be aeneral soy 
‘but a ‘step below institutional goals and” 

_ purposes.” : 


IV. Analysis of and. planning: for instructional. 
“:improvement -- this. would involve ‘cogni= 
tive and affective. training. It could 
‘be general but could also be directed at - aa 
a Single group of. department of instructors. 


ERIC 


‘beapoude. « statements’ hae: 

fit in the other, four. 
ne o.7 groups ‘and’ those’ who' did not. feél:an EDT’. ee a 
ee ere eer Tas “needed~ Coe “augment other committees = fms 


e oe Other 2 etngis 
would not. logically f 


» 


TABLE VIEi 


 BUMMaRY | DATA = - QUESTION + ‘THREE 


“Most of the group. (858) saw - functions eee ‘such an 


- 


team clustering around three. aveas, overall institutional 


planning, selected curriculum or program area planning, ° ee 


or instructional planning. Looking at ‘the three basic 
“subgroups, 2 a clear trend émerged in: regard to overall. en 
| vs. more specific function, with, presidents most: strongly _ 
in favor..of an overall. function’ (75%), deans next (428) ,. 
aie department heads last (338). The’ ‘converse of this 
also followed’ == more specific planing categdries atv) 
were rated highest by departifent heads (678) , next” ‘by 
deans (588) - and last by presidents (258). “Only one. 
- “institution, Lenoir, gave a low. rating to functions. ‘of 


* 


an. EDT.» compared i with actual content of EDT plans, 


' functional oy Sci tanvaeeeuneed reflected the orientation i. 


%, 


op] 
oP) 
i 


Sousstion: fancies “Where: shoula- wah “Bi: team 
be paces ‘in your. i ae ea structure? 


OA continuum based ‘on the relative ‘position of the: 


(person to whom the. team should ‘respond is “used to group * 


_the. _responses.._ In. only. two cases. was Line. authority = 


suggested. Coisequeht ly, bite: assumption that the team’ 


would have staff or. advisory roles ‘ds made at all levels 


. 


| "established by tHe < categories. “the categories are: ae 


I. Committee igeer ieee to- and located .on ae ace 
presidential level. -< eee organiza-. oe 
tional. level. a, wis a. te 


IL. . Committee ‘yeporting ‘hee a dean, generally 
the Dean of Instruction -- ‘second organ~ - 
izational level. * ae 
ie a Permanent advisory committee, no set 
- wo ‘.». reporting. level, but assumed to be. on 
oo "first or second level. a, fa 


= DVe Sib-committee: to. an existing standing 
committee or-an.ad hoc:committee -=' 


-. . probably a third level since it, would eee ae 2 
. be subordinate. to a ae as in. 7 7 
hi oe ee en #3. above. a yk S 


® 


a Vi No set place, 0 0 - 


— * 


_ VI. No comment, don't Know, or do not need 
a : ‘ another team or committee. a a 
.f , 


~ oh 2S _— oar 


i 
sdpeverl, cledrty- noted. byr95- per cent. of- those “tesponding- 


(5A) | ‘that the’ team. should be. given a state or advisory 


: ge tae Ce ee eee Aas 
hierarchy. oy a ee 
; : ot a = - fhe. ian on Senge - : 


‘gheetion. Five - Do you feel. that ‘your : present: 


Bp has been useful? why? «. 


‘Z 


This question eee ey, 


owas or. was ‘not the team seen as “useful? Secondly, the 
_ reasons: for ox. eee the. team must be reviewed. Aes 


a i 


ee or ape tings of the team is presented in. the follow~ 2 . 


sige Fs ‘ 
ang fable...°'. ; , a 
‘ fe te = 
% i e ' 
Vi e aN ry 
1 : yi “f 68 ey es 


| padediient of ‘the EDT wab b widely, varied. at was, ae, 


role egatdless of the level! placed | ri the organizational — ies 
: ; t 


TABLE IX 


\ summary DATA - QUESTION FIVE : ae 


In the: final section of.question five data are 


presented the reasons given by those 37 respondents 


who viewed the EDT ‘as positive Or negative without 


~ 


a probe. question. The following categories will be 
oa 3 
used: . 
I., Team seen as useful in a general 
‘a way %- helped to make people aware 
of problem areas. 
If. Team seen as useful in assisting 
a specific proaqram or fostering 
a specific instructional change. 
itt Team seen as useful but no reason 
qiven 
iv. Team served no real purpose and 
not generally ‘known, or no reason 
giyen 
Vv. Other 
| , — 
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The majority of those responding saw the EDT as 


ae ¢ : 
useful (84%). However, 39 per cent of the total group 


_were unaware thege was an EDT at their institution. 


This certainly points out the need for more effective 


‘initial ‘publicity for and later validation of such a 


t 
team. Again a clear trend emerged in terms of EDT 


awareness among the three basic subgroups, presidents 
(86%), deans (64%), department heads (44%). This 3 
drop in EDT awareness secms to be consistént with the 
earlier noted need tor wider EDI membership which hope- 
fully would improve the apparent lack of communication 
expressed here. The qroup who was aware of the EDT split 


about evenly on the reasons for team usefulnesnu -- half 


said generally or specifically useful and half i 


s 


‘ - g i 
but gave no reason. There was clear agreement in the 


reagsonn given by thone who felt the team wan not useful. 


70 oF 


This group felt it was due to a general lack of under- 


ae within a given institution as to.the purposes 


of the team. : 
a ® 
: an ‘ 
The responses cluster about four general areas. 
A total of 18 administrators did “ee pes nend to this 
question; fost of ans group were the deans (12). The oo. 
) 


categories established are as follows: 
I. Enlarge the team so.that it could 
expand its activities. 


Il. Find ways to give greater support 
to the team -- particularly in terms 


; of money or released time for team : 
members . 
4 
elll. Consider ways to more effectively 


validate the team -- gain’ support 
for its activities internally and 
externally. ‘ 


1V. Would suggest no changes. 


V. Not possible to categorize into 
above categories. 
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« TABLE XI 


SUMMARY DATA - QUESTION SIX 


Approximately half of the respondents had no 


recommendations “for improvement of the EDT. Those, 

who did make recommendations felt enlarging the team ' 
and better supporting and/or validating a given team 

were the primary needs. When responses for individual 
institutions: were examined, it was noted that two 


Institutions accounted for 7286 of those not responding. 
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Section 3 - Conclusions and Discussion of a 
Revised EDT Model 


Conclusions and Recommendations ° 


I. Introduction 
: t 
Two concepts have been developed in this study. 


i 
. 


First, a cross-divisional training rationale was ad- 
vocated. Training was developed and presented ina 
series of three workshops, each concentrating on one 
general aspect believed necessary for effective reme-. 
; va 

avai Jaaveicprantal program planning -- attitudinal 
ivabnind, support services training, and instructional 
training. Support for such a training rationale was 
evaluated by assessing the cross-divisional composition 
of the teams attending, the cross-divisional nature 
of their final plans, and individual team member evalua- 
tions submitted after each training session. 

secondly, a team approach to planning for educa- 
tional development was advocated. Anode for a three 
person educational development team was suggested. The 
effectiveness of the educational development team modt) 
wan anseused by reviewing accomplishments of the respective 
teams in achieving their final plan objectives and through 
a cane study of 62 administrators in seven participating 


institutionn,. 
a 
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’ discussion of the data will be presented and a revised 
Educational Development Team model will*be suggested. 
=efis Gc 


II. Conclusiéns : 2 4 ‘ 


é 


A. Cross-Divisional Training Rationale’ 


1. The evaluations of the indgvidual training 
‘sessions showed ‘that the first session 


(attitudinal issues) and the third sessian | 
"- Gastructional issue's) were rated highly 
positive.’ She second session (support ) 
eras services ienuee’, wae negatively ,rated. 
° 


Im lementation of the cross-divisional 


: \ 
training rationale was partially success- 


tul with ma or revisiohs required in the 


Support serylces segment. 


s 


Z. A content analysis*of the final plans sub- 
mitted after the final tralning Se85 Lon and 
allowing for modifications ih these plans 
priog to actual implementation showed that 
90 per cent of the plans submitted (10 of 
14 received) did incorporate attitudinal 
and instructional objectives. Only 50 per 


cent oof the plans submitted included support 


Qo. 
ERIC 1A 


FullText Provided by ERIC 


un 


ervice objectives. 


one. and three and poor support for session ) 


Hypothesis Two = EDT's with full cross- 
' divisional representation (all three 
areas) will be most likely to incorporate 
t 


all three areas into their final plans. 


. 


*__-__ - ——_-— 


9 _ This hypothesis was not supported by the 
present data. Only 50 per cent of the teams ~ 
with full cross-divisional representation also 
reflected all three areas in their final plans. 
There appeared to be little relationship be- 
tween cross-divisional ie acesentatien on teams 
and cross-divisional plan content. There was 
a relatronship between full teams (3 members) 
versus partial teams (2 or less members) and 
actually submitting a final plan. Only two 
vf the wae partial teams submitted a final 


plan, while all full teams did submit a final 


plan. Where institutions sent only partial 


would produce a plan. . 


aC i 
ERIC 
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3. Hypothesis One - Those teams having all 


ky 


three divisions represented and haying 
members with major decision-making re- 
7 sponsibilities will be most likely to 


achieve the objectives of their plans. 


a 
This hypothesis was partially supported. 


As noted above, cross-divisional representa- 
tion had little relationship to plan content 
Or accomplishment. However, those six teams 
who had greatest plan accomplishmdnt had 
markedly greater average decision-making 
levels than those teams with lesser plan 
accomplishments (4.3 as opposed to 7.9 with 
a Lower scure representing qreater decision-, 


making — la). 


a valtuna x 


= 
Evaluating Ube dinpawt of the Caoss dhvuloaionad tiaaluiny 


caine wath Cumfeupeded dic peaart due lo the weaknean olf 
the support services training session. However, it is clear 
that full teams were more succenntul than partial teams, 
and that the presence of higher level deetSton-makers on 
Aa qiven team improves: its chance of Successful plan 


accomp]i Bhimen ty 
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B. Educational Development Team Model 


Hypothesis Three - Administrators in 
‘ ; 
participating schools interviewed will 


a 


find a team change agent strategy for 


educational development viable. 


Qu 
on 
he 
an 
— 
oO 
mh) 


This hypothesis was supported 


62 interviewed (98%). 


j : 
6. No respondent favored team representation 
* limited to a single subgroup. within a given 
eer ss The major issue in team repre- 
sentation was ghawhes or nee. seaaenes should’ 
\ be included. All groups interviewed divided 


(‘about evenly on this point. Successful plan 


accomplishment appears to have no relationship 


v 
tu the Anelustlon of students on a team. 


/ ‘Vhasotaagls bhose peaswno bn the highest decision: 


Waking pustObona tended te agcrlbe more 


generalkyed functions to teams, the extent Lo 


which any given team expands its funct ions to 
AGEN on Weal Rs tarsal aie A elated ae cet ibe ‘aes 
i 


include overall institutional planning will 


probably depend upon the orientation of the 


* 
president and his key deans. 
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Summa £ 


The: 


8. 


w 


No set level within a given institutional 
organizational hierarchy was generally 


favored. However, 96 per cent of the re- 
7 
spondents felt such a team,‘ even though it 


capacity. 


™ 


The fact that 36 per cent of the deans and 
department heads were unaware of the ean 
until asked a probe question suggests that 
greater emphasis should have been given. to 


the initial introduction of the team and its 
Ene initial introduction of the team and its 


purposes. 
é . 


10, 


Lr 


Increased etforts need to be given to assisting 
the teams 1h gatning credibility once the formal 


tralning 15 ended - validation of the respective 
ed 22 Sneea 


teams ls necessary it they are tu achieve thule 
objectives Teams achleving the greatest plan 
Implementation were alae pated ae usetul by most 
of their administrators. Teams achieving little 
success In plan jmplementation were generally 


not Known to their administrators. 


4 


9 


mode] oti qeneraj was rated favorably by most 
- 


es 
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administrators. The cross-divisional team membership 
Ce k 
feature was fully supported as was the idea of using the 


trained team as a nucleus around which other members could 


be added as perceived necessary. Leaving the actual team. 


functions and placement at a given:institution: open to 


uae + « g 2 y 4s 
allow for specific selection of content and problems in + 


“the respective institutions seems *% be realistic. How- yy 
h 


a 


ever, the initial contacts with participating institutions 
ae ) 
song. ote F : ‘ . , 
were too limited, causing later problems for teams in 


generating support for their plans. Follow-up support from 


the project staff also was inadequate. The process of help- 


ing teams become validated upon return to their respective 


institutions was left entirely up to the teams. This pro- 


J 
cess is apparently considerably more complex and difficult 


‘than was anticipated, resulting in decreased effectiveness 


of several teams. Three of the institutions who failed to 
submit a pie might well have, had they received more-immedi- 
ate outside support, Though this idea cannot be Supported 


objectively, the fact. that extensive support by the writers 
Y PE ? 


to one institution made 1t possible to reconstitute an in- 
active team (Central Piedmont Community College) suqqests 


that the same approach with the other inactive teams might 


have produced similar renultn. 


FE 


RIC 


"65 
‘ ° 4 
Iii. Recommendations for a Revised EDT Model 
: ans : * 
The following revised EDT model is based-on the data 


obtained and experiences of the writers during the project | 
and on a series of six papers presented by faculty members 
at NOrthwestern University who are specialists in organiza- 
tional behavior, the diffusion offginnovations, and educa- 
tion. The papers were presented at the Annual Meeting of 


@ 
the American Educational Research Association, Sympqsiunt _ 


26.3, Change Process in Education: Some Functional and 
Structural Implications, April 7, 1972. “Sinee these papers 
were done -ndependent ty of the EDT project and largely 
sousested the conclusions of this proje ect, hey are of ~ 


particular importance to the presentation of a revised 


team model for educational change. 


e Introduction of a Change Agent Strategy 


It was noted in the Conclusions that project staff! 


aa) 


probably placed too much emphasis on the training to: be 


we 


given teams and not cnouqh emphasis on the purposes of? the 
oon and its selection within a given institution. Tt was 
i 


aloo noted earlier that the lack of baseline data from 


— 


participating institutions later severely limited final 


project evaluations of teamn. The importance of these two 


é 
/ anpects of planning for a change team Strateqy are discussed 
A ; 
ee . 
7 
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in the Northwestern pgpers. 


Radnor dnd Conghlan note that there are two require- 


ments for affecting administrative change: oon ‘providing’ , 
program participants with specific training for their change 
agent roles, and (2) concentrating on the school systems 


from which they come, to develop | the Support and receptivity 


for the new perspectives that change agents bring into tHe 


Cougmlan and Zaltman note that the work of a change 


f°: agent teawh has:two dimensions: (1) “planning for and 
+ managing specific changes which, systems might need or + 
desire," and (2) “assisting in facilitating and perpetwa- 


ting a climate in which change and innovation might flourish 


as a fatural feature of systems ®peration." 2 


. 
Finally, Robert Duncan notes that "one of the first 


tasks a change agent faces is to establish a relationship 


a SSeS ee cee -_—=— - — 


Michacl Radnor and Robert Coughlan, "A Training and 
Development Program for Administrative Change in 
School Systems," [paper presented at Symposium 26.3, 
Change Process in Education; Some Functional and 
Structural Implications] Chicago: American Educa- 
tional Research Association, April 7, 1972,.p. 3. 


“Robert J. Coughlan and Gerald Zaltman, "Implementing 
the Change Team Concept," (paper presented at 
Symposium 26.3, Change Process in Fducation: Some 
Functional and Structural [mplications] Chicago: 
American Educational Resyeareh Ansociation, April 7, 
L972, p. 4. : 


ages (55 
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* & ff ft * 
BOF 1 ee 


with the change target or ‘glient system.., [and that] the 


client system ‘Has to acknowledge him and view him.[for them] : 
as legitimate.in. the change agent role." 3 ee 


These epanen tp suggest that the general functions of 
: é) > . “3 
change agent teams should have been more clearly elaborated 


at the start. *Rather than directing all preliminary ex- 


planations to Ke ‘presidents and leaving the final choice 

up yo them, short) one-day or half-day ou visitg could 
have been, sopecaned to assure that all ce administrators 
fee aware of fr % 


in terms of 


s 


tees Geeias ts in’ creating a climate for change. © Hope~ ». 


s 


ns tully, such an introduction would focus the Bhinigeng of + 
Rag } 
administrators in a potential pgrticipating ingtitution 
ca 
on the p@#gible functions of a change agent team. 
B. Selection of Representatives for a Change Agent 
Team 


Karlier, the size of a change agent team was 


discussed, and the’reasons for a three-man team used in 


3. Robert B. Duncan, "Criteria for Type of Change~Agent 
oa Changing Educational Organizations,’ [paper pre- 
ented at Symposium 26.3, Change Procé%$s in Educa- 
Elon: Some Functional and Structural Implications] ; 
Chicago:* American Fducational Research Association, 
Aptil 7; 1972, Bs 2s ; 7 ‘ 
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. this: + ptoject + were givens: the case atuay ‘data . supported | 


ba tee genet and 


< pabigoibeaa the heed, for entatging ‘team membership. ~The * 


“dotuada ‘numba on’: ‘a given teat should. be variable. SO: long. | 
me : 7 
a AS. the: team remains. small. -énough: ‘to: be workable. Tn. this, 
‘jisection, the naturé ‘of membership, rather than size’ Of. 
the, team, is ‘he: primary “concérn... z ee : 
“Coughlan and Zaltman note: ey ear 
. ‘ “No. Bound. case ‘can. be made’ for the 
Pare ae aes ~ inherent, ‘Supériority of any one team : 
See erm + approach. over: others. except as it 
woow cn) bettertmeets, the demands of the total ° 
COP ag Wed | ee ‘situation, of the people ‘involved, oar. 
a . « their: ‘Functioning | as.members of a fie 
‘ group;:.’and the formal organization 
. -. and societal environment in, alec 
a eh ge: ope rete: Se Oe ee 
: bog Ve ae ae? 
this certainly brings into question ‘the gavisability of: 
. a2 
“positing definite positional represéntation, beeyy Dean’ 
: f. = - im 
aes: Instruction or Dean of Student’ Personnel, Services. oy 
Pag. may even be. advisable not to posit set program areas | 
Mie zs Pani 
for representation, as .was the case in this EDT project. 
‘Theke is strong SUppOre for an in¥erdiseiplinary | : 
- team ‘approach te actual aréa ox ‘program’ representation 
“is left” open,. Radnor and ‘Coughlan ‘further state thats i 
‘4 Robert J. Coughlan and Gerald Zaltman, op. cit., p.1. 


/ : a 
23 Working together from this .interdilsci~.". : 
ate - plinary’ ‘and varied role base, the team 


d-be-in-the«p Setson bor pool- ies 
sights, skills, and resources. leading © ee 
=, + £0 the attainment of a ‘critical mass' ah 
an thinkirig and action from. which lever~ >= 
“age could be developed in effecting - 
-coustructive planned innovation. ?. — ss 


am 


the key points : in the, pave quote | are:. (1). attainment of. 


a “c¥itical nass," (2) leverage, and 43 )" effecting con . 
: structive planned innovation. 3 lf the. initial introduction 
lof a change agent.. ‘team strategy for constructive planned 4 


“innovation succeeded in-directing administrators" “thinking 


* 


‘toward possible team functions, ‘gne- could then build as 


‘ 


“ease for the' selecting of team members who would: Q) al 


most Sieecely involved in those general functioning. areas 


“selected” ‘and: (2) be critical later in terms of their formal 


and/or informal ‘leverage. « : | 
, * - h * eg mc , + rf . * 
oO : 7 Pee ; : ; - a af 7 ; ng a F oo, 
- Summaxy 4 Se. 4S one i rn ro toe vy 


‘step’ one. shoulda open communication among. ‘administratdts 


— and generate at least minimal agreement | on fhe: purposes: of, 


ana general functions for a change. agent team. | If ‘such, iar 


“agreement . could. not be ‘achieved, there would be little 


"Likelihood that: sufficient: support could be generated for 
,_ Change’ agent team,Success at that time. Stanrtwol sul” 8 
& . : 1 . ; ; Sa ae . . » § a 

. 5. Michael Radnor .and Robert J. Coughlan, op. cit., p. 12. 
A up : ‘ * : f a I va 


~aede 


‘be — outgrowth’ of. step ‘one. Once administrators.» 


ted the” “concept” “OF nge™ “agent team” ana “defined aie ce a 


desired geneval “functions, they could more ‘veasonably | 


“be! expected to select personnel who. would later have’ the 


\ tee a 


__. needed. leverage. in: the desired. change. es ara 


a: ¢ 


= -Determinatior ngesto-be Attempted ae ae 


‘Here. again éhe present ‘EDT. model was pionnekocee: 
: weak. No initial ‘needs ‘survey or evaluation et paneer: 


_Pating. institutions ‘was possible, consequently _ later pre 


and post assessments of /EDT impact was” not possible, 

a Even. recognizing this ‘Limitation, training of EDT's should 
have included. a. needs assessment. of their respective insti- 
“tution: at. Pine Model suggested here were re ‘be general-— 
ized. beyond just veneai th/aevefopriental prograns ,: such an a 

- initial team aetermination of. needs would be’ even more 

‘eritical to assure that” changes posited aa fact, 
“yo ednsistent with institutional needs. Oo) ce on 
“Robert. Duncan discusses the overall. role and operation 
“ofa a ghange. agent(s) and: views “the, process as, a six SEE. 


operation.’ His. general assessment: clearly shows: a team, to a. 
6 . 


2e (superior, to a 1 single onan? agent strategy. 


2 - atte “ey is a 
i . f é Pi - = te. 
c= ite - aa —— ¥ oe eee 


_, 6 .Robert B. Duncan, op. eit. pe lls 


en ee pee Pe ee 


‘The second step: in. his “gormulation had direct imp1ic\, 


vations“for- ‘ehie* “sectign rf-the- value “98° ‘ati“interaisei ~~ 


plinary- team for effecting: planned changes: is to. be fully | 


“redlized, a. ‘rather complete diagnosis of potential prob- 
__ lem: areas. ‘should ‘be made. Two ‘outcomes’ Should. result : 
= << 


from! such a diagnosis.’ Eirst, the extent of existing 


4 pyoblens and/or needs ‘Woulaibe clarified as | well as the : 
“potential difficulties agsotiated with implementing. . ae 


"possible. changes.” Secondly, the. needs. asséssment itself | 


“—y would provide: valuable: basi ine data against which" “pro#— 
“> jectea change. activities could | be’ assessed or modified, 
Also, | ‘the importance of built-in “evaluation ‘procedures 


J, monitor’ later selected ‘changes would be: reinfo: 


; “Once teams had been seléctea, the. first trai i 
" seaeton should have concentrated on ‘¢he. functions and : 


purposes: of an EDT, whieh was done to an ‘extent. . In 


con 


addition). procedure’ for. conducting a “diagnosis of po- 
tential néeds and/or ' ‘problems. should: have been considered. 
Such a process would appéar | to have the following ad- 


vantages: (1) it would provide » ‘teams. with, ‘data necessary 


- for selecting later. plan objectives, | (2). it ‘would assist 
the téam in selecting the best implementation strategy’ ~~ 
oy my gS ee eee : . 


= 


“for a given, objective, Ch ‘it would Signal the need. 


* for. and importance Of. built- in evaluating procedures toe 


to assess both formative ana. summary. team progress in’ 


aaa Amplenentation, (4) At would provide. data upon 


which: training altexnatives “could be, 
“‘inodified to better assist’ EDT! Ss. in meeting problems: 


“ox. needs ag. suggested by: the diagnosis of: respective 


* 


* 
t 
' 


2pt's and (5).it would provid. data:against which 


elected and/or. 


"the training rationale: and EDT" ‘model could 2e 


assessed. 7 . fou, 


we : : * : : 
~ F . ‘ nar : 
* : . ' h rar : : ’ 


A more immediate implication of such a procedure. 


? 


ing sessions would. ‘be. ‘delayed. ..The cross- divisional 


a 


onature of: the evadnine rationale ‘could still, ‘apply: 


"However, the ‘specifiéd selection of presented alter: 


natives within “each training session woulda depend 


Joe Os 


Fens. The revised training, rationale ‘might Look 


*1iké this: ay oe ae wy: 


would bé that actual selection of content for trains 


= upon the results of the respéctiver needs, assess-: an 


a a ee introduction of the change agent, EXIT 
een ~~~ beam=concept- -to-administrators—--—-|+--no~agreement 
who " <in-potential participating in- oe -) 
es Ce ee stitutions. ee = | functions’ 


“on administrators": General de- 
scription of team functions. aareee 


3. First team meeting: to discuss 
; « «purposes of a change team and 
F “~procedures-to-make~a-needs— 
_analysis (diagnosis). 


Feedback of needs analysis to 
project ‘staff and selection of 
content’ alternatives. for ‘three 
trainin sessions.” 


4. 


“Training Sessions 
“A. Attitudinal Problems: 
ae Be: Instructional Problems 
| Cc. Student Support Service ’ 
ae Problems 


pe ge Be “Development ‘of final EDT plans 
: oP ae SG ‘combining data-from needs assess- 
Ae | ments and training alternatives 
presented at the three training 
_dessions. - eae 


a 


- -D. Support of. EDT Plans 


‘would cover “the “first phase 


of the ‘EDI model aa ‘selection ‘through the’ development of 


va planned change progran. the ‘second . phase off the jnodel._ 


‘would be “concerned: with assisting. the tespective ‘teams~ in- 


j a 


validating themselves and actually implementing their 


plans. 


co 2 “ ‘ . : . a ae 
At: least. part oe the validation process would | have 


been achieved by ‘virtue - of’ gaining initial administrative 


support for a change ‘agent ¢ team strategy and ‘through | the 
needs analysis, provided the actual team ‘objectives were 
clearly related to. perceived needs and act arbitrarily Seg 


* 


sélected. — Periodic visits by the project. staff would 
‘be made to assist ‘the teams in’gaining support for their. 
“plans. 4 . | . | 
“the actual activities and frequency of contacts with 
individual EDT" s cannot. be forecdst” due to ERE disparate 
nature of QM EDT plans,’ (2). ED? support | ae respective, 
“institutions, (3) decision- -making power and activity - 
levels of EDT! ‘s, ana (4) , >overall receptivity of 
“institutional personnel toward nanges being sought. 
However, follow-up site, visits by. prodeat staff, would a 
be tied to EDT., wenesee for assistance. ‘this is very . - : ne 
similar to what was “actaalie done (during: this’ phase in . 


é 


the current EDT project. The ‘differences are: (1) valida- 


89° 


ie: 


tion, had not been préviously. begun. in a systematic fashion, 


ranaay, “gprs Were" ~askedto-relate~requests “for: a sean 


~~ re, 
JeCE staff. assistance ‘to ‘specific implementation needs |. 
Or plan objectives. ConSequent ly, assistance rendered * 
was. at. times | rather, haphazard and not, nécessarily. related. 


to fan objectives makin fina “evaluation ‘most. tenudus . 
P 1g. 


By. relating. outside assistance’ (intervention) to ‘specific is 
cEDTyplan objectives, some measure of the ‘effectiveness, e 


of a given’ intervention could: be made. 


| E. Final Project. Evaluation a 
In the current project, evaluation mee entirely 


hs 


| post hoe ‘due to. the absence: of. baseline data. ‘A180, evalua-’ 
“tién' was, restricted to process evaluation with no formal _ ee 


goncern given to general ‘climate. for: shange aspects. ~ gs 


ny 


| (attitudinal impacts) « ae a “8 8a 


te 


yoo 
! 


‘In the. revised EDT, frodel. there would: have been an- 


‘ 


dndtdar meeting (step. 3) in which, Svaluation needs: for 
project céntrol ‘and evaluation as well. ag. individual EDT 
| _ diagnosis procedurey yould neve been presented. .Each EDT 
|. would be askedto administer an Attitude Sur rvey Instru- - 


ment which would be given to ‘faculty and admini istrator 


‘ti¢ipating institutions. A student. catt 
instrument might also be ae be a 
“ments selected is not the main point here. The point 


< 


@ 


ERIC 


JA Fuirtoxt Provided by ERIC 


“is that some standard | me 


by, all teams ~~ of existing attitudes toward shanaes 


‘should be _obtainegi'to a allow for. later general climate me, od 


. impact of EDT work. 2 . es Se oo . . 
i WS, ccocn te Btn coh eats eit 


es final EDT- meeting would he held ‘two or “three . 


“months prior ‘to the final evaluation of EDT : plans. 


The standard measures given during the diagnosis. phase 


. 


— would be. readministered in. me final evaluation. ~ In 


_addition,: ‘each. EDT would be asked to. develop an_evaluas 2 


tion plan, ‘Actually, plans should have had evaluative ees 
- criteria built into ‘them SO the, EDT should be Able. to 
“abstzact.« evaluation procedures: relatively easily. - Bach’ 


‘evaluation plan would be. reviewed by the project staff 


‘to aaglibe that ‘all objectives were ‘considered. in oe 


evalua ton plan, General techniques Oe evaluation would Be 
‘be’ presented to the. total group and hes relationship ae 
“project. Beets to individual EDT’ s aula The project: iy 


“staff should be. able to offer assistance to EDT's.' ‘in 


earaieing the final evaluations. In tie cuptent ierolest,<c8 


a_case sta@dy was used. A similar effo could be used 
in the xevised model with all EDT's “removing the. cost -_ 


i: for such a process from participating institutions.” $e 


evaluation data received coula be. prosessed by 4 
_ the project staff ‘to. remove.some time and cost restraints | 
ase 8% a ae 
Pe 


the! final evaluation phase ‘would be ‘to provide. content 


ced i . a“ 


ective: EDT" evaluation ae Some standard measures 
T°) ould. be given by. 411. EDT!s. Secondly, ‘the } pr ‘ojec ct 
staff/would, provide ‘techhidal assistance as nee eded aa . . 
for conducting. evaluations and for. proce ssing the reo 
“data obtained. 
“the final two. components - -in ae revised E EDT. model ae 
would be: a *. —— Se ee car. mee : 
7 wt a * 1 Pe " . é . use es ty aan 
. : a. Assisting EDT's: “by site. visits. eA . 3 
: which’ would be related to — 7 
eo specific, plan objectives of we, 
be EDT. plans -- i aa eer ta 
operation. . : : ae 
Providing. assistance: to, EDD" sh oo 
i in designing ,. administering, | — 
and procesSing final Svesue , \ 
tions of. EDT plans-by:. ,: "™ = 
a. ' Eyaluation meeting - ©... — oH, 
b. Providing assistance ine e 
He, administering evalua : - 
- instruments <<. 7s. ae 
# -c. Providing’ assistafce in ees 
° oe data obtaifed. _ 


ANALYSIS oF CiANG a! DiNENStONS Mo OP dese a 2 
vo oF SPECIFICATION AND CHANGE AGaND_ TASKS we & #2, © AF Py ae uo 


“TNSKS OF eee | a 
- . ME, Soca A | ee er eee ae re 
CHANGE AGENT ~ Internal External = ng es “Change = 


., CUANGE aoa? ps0, “a _ 


ophi Lous p 
Change; = Change fe 
gent "vs. Agent 


Change - Change |! Change Agent - 
gent ,vs.eAgent | Agent vs, tean | 


f 


Establishment of a. Relationship | F Soe Se ecal 
As Acknowledgement viewed ag "foe fee) ee 
“latina = Ps eae es eee |p eee 

Be Sharing of expectations os » Py AG | 7 
-1,, Change agent view and’ eed eo N/D - * N/D Als 
‘nethods of operation. a fo . zn cn a 
, Client system expectations | | ee ore #.) UECN/D OP N/R, ee kee oe ca ges ee 
. G snot an power base of. . af Rie te 3 - nee y “wy WD 
a change agent =, a4 — ie me | ; ae area 
JIL, Didgnosig . — es ae io a: F ; 4 
oA. Understanding what problem . a a | | fd eae Se Oa, os ae | as 
~ * ghange issue igs. * - We ee 4 . a Pe mo 
Tae “By Tndopendent data collection iP ce 
:o 1. Change issue) set | eee Pe Oe ee 
pay ew jeed_for-chango——— se : ecient be 
“ f 4x Openness tochange = Pe 
eA n 4, Resources available - Ole WD sp ND 
= ~ change it i . 
: 5, Cotmitment to chatige as wo 4 
“oy ethods that can be used in ff ‘- 
Joe dlagngsis ee, ; ' i: 
'. Ty Observation , a a wy ee ae 
“2, Interviews * 5 . 
3, Collect questidnnaire data’ | SW ap | 
IT, Select Correct Helping Role ia ; | 
| 


t 


"Ay Feedback of diagnosis = oy 
“By Playing different helping role, " 2% 
oT. Expert : | ren, 
2. Catalyst role wee w/o | 
. J. Process congultant ,. = 
VIV, Determining Change Objectives . | e ¥ 
A. Nature) scope’, involvement. . |). N/D | 
V. Dealing with Resistance = 
A, Identifying sources — . den 
2B erated clignts' perception rs oe 
4 
N 


a 


a “Produced Purduane =) Grant 


. # 


es (ALL on’ file with 080, “ORD, ‘washington, Ds ic. _ i oe 


at ay ‘Proposal. to the - united ‘States Office Of ‘Economic. oppor 
pan eo tunity for Comprehensive Planning: and Staff. Training; 
eee i. a aor Community College Personnel. (State & Local’ Level) . 
edb et ‘the State of North eal May. 12,. £4970... me 

Cy t — os 


aaa “Bimonthly ieeecede ‘Reports. to ‘the’ ‘Onitea ee, ie 
Sone of Economic Opportunity for. Comprehensive Planning’: 

and Staff Training for Community; Colle: je. Personnel 

- (State: & Legal sth for. the state: of. ese Carokina. 


sprogtens. Report One; ‘August.’ 30, 1970. peak ‘ 
Progress Report. Two, October. 30, 1970 : ete: 


_ ow iP 
: ae an ees — aa 'Daceribez:.30, 1970" ; : 
= - ad _ aA i ea 4, * . . rr otal ae : as Ve ‘< . ' iS . : Lo aml 


a rs a) eg 
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oo.) Funding.of: Compreliensive Planning and Staff Training 
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e” “ZOE, the State of: NSPE ee vexch” 267, 19721. 
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cain at Progress Report Five, July 1, 1971 ~ aoe ote 
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Progress Réport Eight, January 31,1972. = es 
Progress Repent Nine, March 31, 19720, ies Fe ee 
es “Institutional Support Package, . United States Office of 
ee Economic. Opportunity for: Comprehensive Planning and:. a 
'"Staff Training- for Community College Personnel (State. 
.& Local ‘Level) for the. erate Of: North © Carolina, ” 
"June: L5; ° seer ig eee 
5. Educational Development Teams: A Force ‘for: Change, A Firat. 


‘Year Report to the Office of Economic Opportunity; 
bjs 1971. so 4 . & aan 
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Ray Deal” re 


Problefh: ‘Wear of ‘failure and, 
‘results in a.small- \ 
high. percentage.of.. attrition: 
o _/ tional (high-risk) ‘students.. 
#4 * Rationale: | An. inatituelonad denied thane. to. better. 
“25 ‘serve the non-traditional student’, must: ‘directly . 

“attack. ‘the: "failure image" whichis: deeply” en=- 
trenched :in: attitudes and educational. structure... 
| ’ This. fear of ‘failure (low. risk- -taking behavior) 
ere a result of ‘past. social,/personal,“and <educas 82 oo 
tional experiences, and is /to ‘some degree ‘per-. 

_-petuated’ in’ the community - gollege system. ie 
* “The purpose of this project is to ‘institute. — 

1a pilot’ Program. designed to ‘change the attitude 
of the” non-traditional student,. the instructor, 

and the administration’and to: create’ an educa- 

’ tional milieu-for’ success'through educational.’ - 
— innovations. A “success-oriented" fee os wre 
_-using_positive_reinforcement.and— eliminating 
many faliilures,: will hopefully. motivate’: the’. 

student” to “strive: ‘for’ ‘success © ‘acddemically “and 

oo socially. es : 


an 


wy 


ITs: Target groups: .. ‘phe feaedee espn this project 
os will consist oF" the. following: .. ome i 
ae as ay Non-traditional student oN Se | 
(2}.Faculty. — we 
- (34- Administration 


“Rationale. for target groups’ oe 


f . (1) ‘Non- -traditional student. == The. fatlure- de 
so a GOncept continues to be.a strong, operating “ 
5... force affecting the student's risk-taking . 
ogee Bes behavior, goats and. academic success... + 
; . 
, / Pa : ‘] 2 


he ‘objectives OE. the Non-Traditional Student 


Faculty 


‘paaité of this: piioe proccanl is ‘tO bad 
increase "via. enrollment and. ‘retention. Of the non-"° | 


‘traditional student... This project ts based’ on the _ 

., -—premise that~fear. of. failure directly, Gontributes 
“to the“low. “percentage | ‘Of enrollment ‘and’réténtion 

. o£ the non-traditional student., Therefore, the." |. 
- following behavioral objectives » concerning attitudes ee 


and the following administrative objectives. con= -- 


\ cerning school structures” should, te 
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accor * 


To increase (ena ‘as measured 


--by- the- “Renngssee;Seis- 


= “A t 
oS “TO, increase: student CO éren es with 
ae instructorg. ; 

By. Be, oes a e s : 

a AA To increase. olass. ‘attendance a oes 
ee 9. increase: dinvofgement Ln ‘student . ee ee gt 
eg nae” activities and elections. : ove’ 4 ES 
—“. 6. To' increase student involvement in | ; 
es oe lady and pie relations.” ~ 

orn} | ; ; - 
TO ‘decréase. ‘students. “changing from one 
curriculum to: another. | — . of ye 
"TO “achieve: maximum. completion of: programs. 
* attempted: ne es a ae : al 
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ae ‘providethe’ necessary’ ‘administrative 
/ support “for .thi : 


Bo} leliminate fdilin 
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ryt program, ery te on works Beady: to: pareiole: 
pate’. in Work Sotevan ses H)iah SFR, aeadani 


- VE ‘Procedures? ihcoosaere wilh: be. ‘divided into bape 
ee Paesce: (A) ‘Pre= ‘Program Lo (B)s Programs’, © 


Vo Ab B¥es program: == ‘The Pre-progtam: phase: 
ie cade 8 presenting program to, ‘Instructional - : 
, for-their ,consideration, (2). selecting: the ‘pats 
+. -cipants | nd. Staff,”-and. (3): ‘providing. presentation” - 

“ session £ x those _ nvolyed in! MIG) ProGram,.. cea 
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nal credit only. 


| Tim Sequence: ending:, ao ptance Bf ‘this propo al 
the-ist Gk the partt ae welL : 


a with’ are see eat) aad. quarter. Phe prbsr th 
Pdgutrene year, Or. until, ,ail; aa iterate eee 


E givation: ‘Pra-test a! “ 

stered to’ measure changes. where ‘possible... “Followup 
On Future. academic. ‘and social ° success? of. participants 
*- will continue™ ‘until, ‘student Has): be Tnee wingerae 


+ tdondy: goal at’ this ‘institution or: pee Miceh arin. 
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ing. of: rs tue lents at “D 


ane. ‘initial: pliase”” of: this. ‘ian. galls for! ‘a meeting. with 
‘the: Dean: of ‘Student - Affairs ,. college counselors ,, state... 
community” “college officials, aon e ee Deans: Weeac tenet 
“Technical Adult. Edygation,. ‘Academi Education): and: the. 


oo ana ‘cqunseling. ‘procedures and to ‘present. proposals. ‘recorich 
mended: ‘by. the: ontiege: Seale oa ment * Teams; mneee 


coppae ge. ‘betweer~adyisors- stage pele ad tn 
- order-to determine. effectiveness of | ‘current 
2 ‘counsaiing ia ee ei 


te Tae Se one: aa 
ais Use of counselors ‘hs, reariitersy eo a eG 
: ” Ges, Develop positive. support’. from: area junior and. *: 
as 7 esse high ‘school: counselors, through” ithe ‘i 
= “.. “estab ishment ° Of: an. advisory sourcil. 
dD. “ueeeb ib annent of . sthdent-¢ecruiting teams’ ate BE 
So. sutilizing colleg “studénts. in vigitations agin. ane 
pots 208 ca'tg Ideal. Junior and-Senior high schools in = cs... | 
: oY Yo” exrder to" publicizé. ‘programs. offered at. the a eee 
a nee cease ie r : ee ” 7 
os my = tual” *hdpoprouta®: “and” those: with” no? future: eel 
a eb with the hope. of. sleolage | then: into an: ae 


: essions. with: wc esc in order. 
to. get furthe® suggestions for, improvements “that” 
ila ee Chart oh ‘for: Students. 
gj. of ‘those udents with deficd 


8 play the» wital. role" ‘as ac repeat See ter 


oe To. examine. present. “functions ‘of ‘the ‘public ‘x 
eo pes deat ‘ain order to ‘ascertain: whether - improvement 
Or-expansion. ‘(of such. ‘services, is sy Le Beet in: ede hae 
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there: Sexi cka- at: cong a. Hae to: anexéage’ the” Neral? 3) 
communication ‘on a. “free. ‘flow, two-way ‘basis:.ar ng . oe 
students, faculty, -administration: and:: iprustee 
uThe students. feel that all-the:. “fist ructors- 
“fully. understand their: “problems: -from an: individual’ ‘. 
ae ate, viewpoint... Some students, feel that their dndividpal 

eas. should have: more considerations - 


_ Eatat Group ae a Te pile ote - . 
Murtei- ‘level group. abriaisting . GE. studénts, - eeauity 
ae ; administration and trustees. Student: is. _de fined 


Joe oo as any “student” regardle 
curriculum. ee 


onthe Pyakelicker should. bi able ‘6 Bescribe. ‘the back : 
ho So ground, © strengths and. weaknesses of each of his. oy 
Oe. vor her students, (00° 7 fe ae 
2. Increase the, frequency of incidents”. in weigh Ree 
students, faculty, administration and trustees - 


|» engage: in free open discussion on varied ee 
vootyo lo - . yelated. topics... .- iF et ™ 
gt the Se To reduce the attritio rate of all. gtudents:. 
— — aluation oa ¢ e 7 ue “tat - = tere. UB A 
" My gel Se oe ne "ae | t 
: ‘eo 1°. Upon’ request. the instructors win? ber able $6 ee. 
as wow OXally give the. strengths, weaknesses | and. wack= »¥ 
'.. ground of :90%' of their neat es Pal 
a _. =Qé The number of. meetings - held ar al 
a. re participated. . a. Ss 
ars . 
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, 1ttee ™ Of, one? studént - z 
rom: the \kechnical , vogationed and. remedial >. 
program, an, instructor from. each” area® prev. 
- ‘viously mentioned, a counselor,..the- director, 
>, of occupational education anda board of: eee a, 
uo) trustees. member, to.. develop . criteria ‘tol dater- ieee 
-.. Jaine how. the- ‘students, faculty,. administration, we 
and trustees. ‘will. be ‘represented ‘at the open: | 
 Sdiseussion sessions: “between-the. groups: mentioned, .... 
“s Determine frequency of. méetings*of the. STOUR... ae 
Develop :: an evaluative; instrument. that. can bene ke 
used by, all- ‘persons (affegted by.. ‘the group... , 
“discussions: oe oe a ox 


,, if z 
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‘start. immediately. to: cenlice: the. ‘eupport. £68: 
improving communications : ‘betwéen. students, 


— “teachers, ‘administration, and trustees. —- 

Joe 2. BY March,,..1971,° appoint the; some ster ‘suggested a oe 
Se ner cem: 2 undey Sequence... , ee 

-.> 34 Develop. ‘evaluative criteria mehtsoned’ ‘in: Item 3 

~ under Sequence by end of Spring quarter, “1971... 

"4... Determine the frequency of meetings, and ae vetcue a 


fan evaluative-instrument ‘mentioned in. Item 3. 
4. stand 4°consecutively, under Sequence by the end 
ano _of the Spring quarter, 1971... aie 
2 5, Implement discussion group sessioris during, ‘the: 
ee ag glace le aha of ce ae at OO aches 
— : 6 7 a : s ae “ 
= . a: = 7 4 7 
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aes aenti fy subjects: of. ‘interest: 
\ to seudentt. : 


“+. Objectives 


To. spect ty.. ‘the- concerns: Or: _probleis 
os ee a ae: 


. 


tT}. determine: why. ‘peunentes Gut: lass; 
» fail, to ‘complete: assignments, avoid .: 
nos * taking part ‘in. class) discussions ,. do- 

“oye oh .. «not. consult: instructors | acai their. 


ee "learning eee a a : 
Ae “To. determing what. Jearning. technidues 
- *“students.-find most effective ‘and‘ what. 


~specjfic characteristics” ‘ofa seeks a 
~-gituation- are most:: ‘conducive: te” ‘Student. 
_suomaase 7 = 
: ae 2 & af aie a 34 -- Fane. es ss 
ee a “To ‘communicate: he: : ingozmation:: ‘described 
- above: to: all. faculty eee ’ 


waa oy To ave: “chudenta: develop a presentation | 


Oo al “that will reflect their interests, ‘concerns, 
ee fe hte ’ . and feelings concerning education. ‘This - 
ae ae presentation. may be used with the. faculty ~ 
Hota es “a to better ‘acquaint ‘them.with opr students, 
ee ies awed may ‘be used behets fteshmen orientation.. 
Lone ata - - ae 
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a - ee oe velatonships.. 
re ee Bae ‘Stimulate: student, envolvement) “-: 
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| oHEE, eer Group Counselors oe oe 


‘Ac’ Selection - : ‘gy Are Pas ee oe 
wt: 1. Choose from’ volunteers produged through “advertising”. 

2. -Cross~ sections. 
- "Training" oa 5 : a ae cee ee 
h...Qrientation.. ee 
- Group dynamics. 
_. de Practice Sessions. met a OC eae Seas 
: CL ‘Scheduling : ee 
2, le ican A 30-minute sessions. 
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SURRY COMMUNI - COLLEGE . 3 
: 4 ~“ = ‘ George Stockton 
6 ioe James H. Templeton 
? , Thurman Hollar 
* 2 ¢ . : 
: i 7 
PROBLEM ‘ 


There seemed to ‘be a failure to communicate on the 

part of the students, faculty, and staff; hence, 
ae a failure resulted tq recognize the depth to vida 

these sSstudents' attitudes wéré affected by learning, 

RATIONALE st < © 

Some means ‘of encounter must take places between. 

students, faculty, and staff -- an outgrowth of 

which would. be a‘more honest, wholesome climate 

for learning. This is the critical area for the 

non- pare erat students. 


PRESENT STATUS : 
ie _The atmosphere at Surry commu) ty College began to 
reinforce this rationale wt a studenteprepared 
presentation to,the faculty at the faculty workshop 
in September, 1971, The O.E.0. Conference has been 
influential in leading us at Surry Community College 
to other "Student orientation" activities. A meeting 
was set up with members of the Board of Trustees, | 
faculty, staff, and students for a brief "rap". session. 
. (One trustee, three faculty members, .one staff member, 
and three students made up a group.) ° The meeting was 
highly successful. Students have been put on college 
committees. As yet, they have nat-assumed the responsi- 
bility we would like ther to exhibit. 


Wyse = 


A MODS Program has been developed whereby non-traditiqnal 
students meet with faculty members fifteen hours a week. 
Areas of concern in ‘this group are English, Human Rela- 
tions, and Philosophy. Encounter sessions are frequent 
and these students seem to be gaining higher self- . 
concepts becduse of it. . 


TARGET GROUPS : 
(1) Multi-level groups consisting of‘ 


Students eee 
Faculty , 
Administration 
» Trustees 
This group would be a steening committee type where 
ideas and plans would be developed: a 


: Ft0 


& 


. ‘95 
(2) Smaller groups consisting of : 
Counselor (This may change as a result 
Students of the steering committee 
‘ _ > Paculty > decision. ) 


These groups would meet frequently; the ,only 
limit would be interest, and the only restriction 
would be size. The. .@ounselor would act as the 
facilitator. 


OBJECTIVES 
(1) That faculty and administration will wnow Ane names 
ad of the students. 
(2) Students to be involyed* in the’ learning situation. 
(3) Students, faculty, and staff will be given the 
opportunity to discuss. their attitudes and feelings 
openly and freely. 
(4) To develop an Stee of trust between faculty and 
Students. 
(5) To foster constructive changes in the instructional 
program which would better suit the needs of non- 
“i '. traditional students. . 
(6) Reduce failures and drop-outs in the non- traditional 
group by meeting Eneir needs. 
EVALUATION PROCEDURES 
(1) Question students -- formally or informally ‘-- 
regarding faculty. (Knowledge of students, 
freedom to discuss, conferences, etc.) , 
(2) Checking course outlines by faculty relative 
to changes being made in courses. 
(3) Request informal reports .on small’ groups by 
counselors, students, and faculty. 
(4) Check failure rate with non-traditional etuaenen: 
(5) Check drop-outs in the non-traditional group 
from registrar's records. 
SEQUENCE . 
Steering Committee would meet to be briefed and 
begin planning the program. 
Small groups to meet and discuss the following: 
Evaluation procedures 
Changes on faculty-student level | 
to be made and noted, 
Changes involving broader areas 
to be brought before a general committee 
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' munication. Thesg barriers: must be eliminated. 
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WAYNE COMMUNITY COLLEGE | “ - 
Dr. Charles Poindexter 
Dr. Jan Crawford 
~ Mr. C. E. Waller 


I. PROBLEM , 
A. The need is to effectuate better communieation 
among faculty, Students, and administration. Initially, 
the concern is to‘open more channels of cdhmunication . 
for the student to convey his thoughts, ideas and problems 
in the instructional area to the faculty. and administration. 
Ultimately, the concern is total involvement of students, 
faculty, and administration in the college community . 
B. The program is to sensitize, these persons to 
edch other's concepts of educational Beads, the educational 
process and how to effectively meet the needs of the students 


who make-up our community college. The differing backgrounds, 


educational experiences, and expectations from college educa- 
tion build into the situation significant barriers to com- 


* 
II. TARGET GROPPS 


A. The faculty, students and administration are the 
tafget. . Particular concern is with the pesehner gach less 
successful educational experience. 

B. The faculty is a target because they are respon-~ 
sible for the learning situation in the, classroom and lab. 
Awareness of the need for communication is the concern. 
The target student has not traditionally spoken up in the 
learning situation. He has been a passive rather than an 
active participant. Secondly, he has an unrealistic im- 
pression of what college is and can do for him. The ad- 
ministration is a target because the reason ‘for their 
existence is to facilitate and coordinate educational 
experience. These must meet the needs of the target’ students. 


III. OBJECTIVES 


l. Establish additional channels to provide the 
Opportunities for improved communication. 

2. Involve more disadvantaged students in Student 
Government. 


t 


oa ‘ . ; 2 =e ee oes 
\. 3. -Involve more students in interpersonal — . - 
*relationships with ing¢tructors, e.g. c : 
- a. ‘Instructors spending more time wien: 
the students and in their office. = 
b. Instructors.betoming involvéa in ‘+ : 
' Student Eunctions including §.G.A. 
‘ Committees and attending ae udent 
social functions.. =e. 
‘e. Instructors making, more contact ‘in | 
the halls and other informal areas,-~ : 
d. Instructors displaying. greater ability . 
P to call on ‘students by name, in class, ‘ 
and out. ‘ ae ‘ 
e. Instructors sharing with’ beapartment - 

- Chairman and administrators information a 
from and reaction to interpersonal . kL 
relationships with students? 

4. Involve more students -in interpersonal 

a relationships with administygtors. “Supply * 

criteria from # 3 -above) : 
5é Develop faculzy attttudinal: slianges toward 
“— the digadvarftaged | Student. Sco . 
6.. To provide a opportunity ‘to ‘becont - 
, more responsible for informing and assisting 
_ a, present and potential students. ; | 
7. ..To inform the college community of the- 
opportunities available through, the college. 
* 6 ; ot ; . he ; : : mea 
ae ee ay 
ae EVALUATION P ROCEDURES : ae 
coe oh x : 
he a Determine whether or not the chanheils,’ as set 
est out in Section v, Sequefrce of Activities, are 
2 established. 
2. Determine the number of persons from the target 
. group who participate in Student 'Government. 
3. (a) Observe instructors as’ to the time spent 
: with students. 
(pb) Determine participation in student fonctions. 
(c) Observe amount of personal contact. 
‘. (d) Observe and question students about 
Y ‘ . instructors' ability to call on students 


by name. 
: (e) Recording the information and reactions 
‘ from students channeled through instructors. 


-s 
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Determine. students- -administratoxs inter- ee4 
‘personal relations. (Supply criteria from | 
"#3 above) + 8 
5..° Administer Yerinessee Sel¥- Concept test. as 
pre-test. ane post-test. a 
: 6. Have these opportunities, been provided? - See ‘+ 
a . _" Identify students enrolled through* these ‘efforts. oe 
: Continue: td6 check with students ‘about the- . 
/. number’ and fréquericy of contacts. 
_ °s 7. Deterifiine the number of néws. -releases. ) 
ae ‘Determine the requests for speakers. A Bo 
7 a ‘Determine the contacts made! with PTA'S; . SCHOOLER: o 
» 4 and other groups. — er - os 
. \Determine the ,use of students in ‘the recruitment 
ee and informat ior process. ee a , 
. eR SR " i ene . . 
Vv. SEQUENCE OF EVENTS i 


rH “Sq ae, 7 
4 


ASEH: SMT Sale GeO eae 


Sa 


1. Introduced and discussed at phe Rameetets atae, 

Council. a 

. 2 <Intrdduced and discussed with ‘the Stuaént | a he, 
4 _Goyernment Association. : , 


a 


wo 


aN 


re 7, 48. ntrdduced and Gece cath Depaztment aaah ee 
oo 4. .Imtroduced and discussed with faculty.’ 
. = 5 Detailed discussion at Departmental meetings. 


‘ ' officers and the EDT team) to discuss and". , 3 

. ; | _.,invdlve target students. | *(See Appendix). be 

; a Administer the Tennessee Selt- Coneen” test! - 
t "2  - to faculty volunteers. heer mye 

. 8. ‘Voluntary faculty workshop using acd tudinal 6 

, change and motivational package from Bell * 

and Howell. 

9, Post-test of~-Tennessee Self-Concept test. 

: 10. Evaluation bY EDT to determine progress ang — 

. necessary modifications. 


TIME TABLE 


< 
A 


« 


: : y 
First Month. #1=5 of Section V. 
Second Month. #6-9 of Section V. 
Third Month. #18 of Section.V. 
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Activities currently" being: considered. 


Instructional roundtable. aA ; 7 
‘Student Information Specialists. . 2 
Strong public information and relations effort? 
Student sponeersd faculty orientation. 
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ROCKINGHAM COMMUNITY COLLEGE ~~" 
: ¢. 7 : yan 
— Fae Robert - MaYnard 
bod 3s * 4 wee 
i = Rt et — ad : * Mi a 
“-) Ty PROBLEM. | Tg 
Disadvantaged students shave axfficulty, im securing’ 
‘ apprbpridte educational experienced beyond. high ‘school 
because of self~concept in- relationship ho\adadeniic 
potential . mak, ; A ae ; =o 
NEED o! Be sx Fe a 
To develop Gierieuiicn sean aa to insure | 
success “for these students. . 
¥ 7 . = = , . : ° : . 
“Ile TARGET GROUP - 
a A, Stor 2 ee 
Be v"Al]-high school graduates within commut ag: = 
- °° ©, distance who: ; a 8 
Ss Have attitudinal ‘problems which blo iv gt 
«=, ‘academic potential. * : 
: , 2. “Have not’ achieved. to the’ yevel veduiirea 
- to enter vany" tethnical eS clare program. 
s Be WHY? . 
ws. Ss To gatisfy ifstifutional objedtives: aon 
Te 7 : ‘\ a ae 1 4 7% ae 9.at a 
: : wo eee ey Be h - creel 
cre: oBsBCT IVES ee ees te 


The. general objective! of” this project is TO: , 
‘PROVIDE INSTRUCTION AND SERVICES WHICH WILL ENABLE / 
‘¢ srupiws TO ENTER’ ‘AND SUCCESSFULLY ‘COMPLETE REGULAR a 
_ COLLEGE PROGRAMS AND/OR TO KNOW. AND RESPECT THEM- 
SELVES AS: PERSONS AND WORTHY CITIZENS AT ANY EXIT 
POINT. *Specific objectives are: 


a l. To chart and describe the life atyie 

~ Of each individual student. 

2. /To diagnose, describe and prescribe 
approaches to the learning style of 
each individual student, ' 

‘3. To-diagnose, describe and prescribe 
approaches to the personality dynamics 
of each individual student. 
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Iv. = EVALUATION PROCEDURES 7, SF 
Evalyation of Student ’ Progress: In order for 

the Program to be successful, valuation of student -~ 

progress must be continuous and immediate. ‘Based on ee 

the diagnostic -process, ‘a check hegt of developmental ~*~. ., 

tasks will be devéloped fer each‘student. As the student 


completes a module of learning, he and.,the instructor, in 


conference, will check ‘tasks completed. In this way, the | 
Student will constantly know where he stands in relation*” 
ship to his goal. No grading seheme will be used:. The 
focus and emphasis will be placed on learniny =~" not on 
grades, * The student’, with the active help of specialists, 
in essence will evaluate himself.: Evaluation in regular 


* curriculum courses will Be made by the instructor as for 


any other student. 
‘ Entry into the Next Leyel of Education or 
Into Work: The Student came to college with a tentative 
career 6bjectiye or undecided. When he has completed 
his developmeftal tasks, the decision as to "what. next" 
is his. The festing, counseling and educational .experi+ 
WP to this point have all been aimed at 
providing formation and choices as well as practice 
in decisteh-making. The-project team.has attempted to 
help the student develop self-respect, independence, 
and trust within a supportive environment and to dispel 


distrust, .ddpendency and a feeling of worthlessness. y 


Thus, this is a point of trust. — ; 

The Program team does not withdraw its Support 
but instead encourages and xpresses confidence in the 
student's decision., The co lor follows the student . 
through the first 3 months of the next é&xperience, giving 
whatever help appears appropriate. The student is free to 
consult the staff wh@hever he chooses, but the relationship 
between student and project becomes one of equality rather 
than learner-teacher. ; 


The student may decide to enter another college 
or university. He may decide to go-to work. In either 
decision, the services of Rockingham Community College 
are open to him (placement ‘services, alumni activities, 
etc.). The student has four basic options if he continues 
at Rockingham Community College -- college parallel educa- 
tion, technical education, vocational education, or short 
courses in the Continuing Education Division. 
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PROGRAM EVALUATION ° : 


Program Polar The program will be evaluated 
against its stated objectives. This will involve a long- 
term follow-up of students to_see if they actually were 
Successful in completing their educational objective. - 
Other kinds -of evaluation will be descriptive in nature 

Ders served in various project phases 
and results | Loft Services; Student opinioén of activities 
and of the cal project will be obtained and analyzed 
as well aS staff opinio Pre and post test’ measures 
in académic skill Sea oral be obtained and analyzed. 
Measures of personality will be used on a pre-post basis © 
to see if measured changes occur in this area. ; 


\ 


V. SEQUENCE OF EVENTS 


l. Description of students. J 
2. Recruitment. 
3. Admissions: Open door. 
4. Screening : ; 
5. Diagnostic Clinic \ 
(a) learning styles 
(b) attitudes and self-perception 
6. Counselors, faculty, and tutors interact 
with #5. 
7. Curriculum: Based upon results of thé 
Diagnostic Clinic. 
8. Evaluation. 
9. Program Options 
(a) College Parallel 
(b) Technical 
(c) Vocational 
(d) -Continuing Education 
(e) Employment 
10. Evaluation 
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Selection of Advisory Committee 
~~ y 
Recruitment of Staff 


‘In-Service Training 


4 Equipment’ Rental 
3 months padi iheies to Nouse Staff ~ 
| Reeeucenene of Students 
Diagnostic Clinic 
Selection +of Tutors 
9.  manths —= 1. Nerogram Operation > 
| l. Evaluation of Project 
3 months : 2. Re-desiqning of Project - 


~ 
3. Recruitment of Students 
9 months ————————_-—-1, Program Operation 
l. Program Evaluation 
3 months—==—— SS ; 
“——=~2. Publication of Complete Project 


Description and Evaluation 
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John D.’ Hobart 


. James E. Barbour 
Luther R. ,Massengill 
PROBLEM | 
A. Definition: To’better meet the total educa- 
tional needs of all existing and potential 
students; ‘especially. non-traditional students, 
through more open two-way-communication be- 
tween students, faculty, administration and - 
others. 4 ° : 
B. Rationale: Learning is recognized as involving 


cognitive, affective and psychomotor behavior. 
Traditionally, greater emphasis has been -placed 
upon cognitive and psychomotor learning in the 
technical institute or community college setting. 
Attention to the affective domain of the teach- 
ing-learning process has been traditionally 
minimized. - Hence, this propogal is designed 

to involve all parties -- teachers, students, 
administrators, and others -- in focusing 
greater attention upon the affective component 
of the total learning process. 


iy 
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TARGET GROUPS 


A. 


ist) 


Who: Existing students, especially non- 
traditional students; potential students» 
faculty members and administration. 

Why: To improve the experiences of all people 
involved in the learning process, and thereby 
increase the effectiveness of the total educa- 
tional program at J.C.T.I. 


OBJECTIVES 


1%? To ‘anroll more students,. especially non- . 


2% 


traditional ‘Students. 

To reduce attrition of students, especially 
non-traditional students who are“ more likely 
to withdraw. 

To increase number of students who experience 
success in satisfying course objectives. 


‘ # 
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To increase the flow of interpersonal com- 
munication of feelings between.students and 
faculty members and thereby increase under- 
standing and acceptance of students and their 
“specific needs. 


- Torincrease the number of individual con- 


ferences voluntarily initiated by students. 
To increase the number ‘of “informal conversa- 
tians between students and instructors out- 
side ‘of class, in contrast to- more formal 
individual conferences #n the instructor’ s 
«office. - 


EVALUATION OF PROCEDURES 


Use quarterly enrollment report compi led by 
the Office of Student Affairs. 

Use quarterly drop-out reports with attention 
to distinctions between definite and aaa 
reasons for withdrawal. 
Use evaYuations fea ptogress ‘toward 
course objectives \(grades).- J.C.T.I. has 
adopted an E,G,S,1,W, system,excluding 
traditional D and F grading concepts. 

Conduct weekly survey of faculty members to 
determine numbers of..conferences and informal 
conversations with emphasis on estimates and 
impressions rather than strict counts:in 

order to remove the threat of a rating system. 


‘use of "en masse" anonymous student responses 
Pp 


to a critical incident technique questtonnaire 
‘designed to identify very successful and very 
unsuccessful examples of; communication of feelings 
between students and faculty members. | Results 
are shared only by the classes and are to be a 
discussed as a part of the wrap-up of the course. 
Conduct periodical evaluations with peer 
counselors and students to determine effective- 
ness and.suggest improvements. .Student ratings 
and "rap sessions" will be used with peer 
counselors. 


OSED PLAN OF ACTION 
A coordinated recruitment program wit be 


developed to reach out and bring in more 
students from the population base served. 
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Administration, faculty, students 
and part~time outreach specialists 
to be invelved. 


Instructional techniques’ will be modified ~ 
to assure that more students meet course 
objectives and fewer students drop out. 


a. 


The systems approach to individualized 


instruction and/or other ingovative 
methods will ‘be carefully examined 

as the basis for deciding upon where 

and when modifications offer the best. . 
chances for enhancing - Student learning. 


Increasing interpersonal communication be- 
tween students and instruetors will be. en- 
couraged, 


a. 


‘A peer counseling\program wiél.be-implemented. 


a. 


b. 


ig 


Instructors' cchaauiag will be reviewed 

with the idea of possible revision to 

allow adequate time to develop and im- 
plement more individualized instruction \ 
by systems or other approache g 


Student volunteers will be. selected ana : 
trained first on a pilot basis and, i oe 
successful, then on a general basis. 
Emphasis will be on training ‘peer counselors 
in informal - techniques and approaches for 
helping fellow students learn to make use 
of the resources available within the mm ' 
stitute;’ solve routine problems and define 
their ‘own identity. 

Consideration. will be given to’ utilizing 

the follegé Work-Study Program to com- - 


‘pensate peer counselors. 


The 


existing financial aid program will be 


* reviewed with the purpose in mind of making “ 


more information about financial aid avdilable 
to non-traditional students. 


a. 


b. 


Peer counselors will be involved in 
dissemination of information. * 
Outreach specialists will be trained ° 

in how to present information on financial 
aid. — 

Program: refinements will be made to in- 
crease effectiveness. . 


ah 
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; - Discugs: ‘and: revise as indicated, 
“Present -proposed ‘plan. £0%, faculty. ee ee 
.. Disguss: and, revise’'as Indicated.” 
Present proposed plan. to Students... ; 
Invite’ ‘reactions: and. revise as indiéated.. 
; oy at ‘ D ssion techniqu 
seek to ‘nvolve students | vin the. ‘final: ‘plan 


ane OL actions.) * 2%, ee 
ee =a tl) Attempt to: gain: cence “By. ens 
i Se ge ‘“ gouraging’ “participation, ©: : 
ga Pee ea. 7, (2) .Clarify roles in accountability’ 
Jo a re oo £or Leatning, pei ie 
mee 4 Ay Select’ and train’ peer’ counselors. — a a ae 
cre, “5. sImplement. peer. counseling, program on. ‘trot: basis. 
Se -successfu},—expand— ‘to serve entire — 
ar _ institute's: “Student. DOdY.. fs Ne 
. & Collect and interpret evaluation data. -. 7 ae 
7+ “Revise plan of action as indicated by bata ae 
8.. Continue. phases of plan found to‘be ‘successful. os 
vel ost 4 > Bes feasible’ for. future eeeeth on: of, oe fo. 
cs vinstitute. gees ‘ ae = eee aia. ear ‘f 
: ‘ . ; es an) j F eee F 
VEL | “TIME TABLE. 7 yg a! 
Ld ig! 
“ a. Fabruary, 1971. <2 P eosent me in eg final eb 
"8". “proposed form to: presidents and: adiinistrative eer 
pte ee _ Staff -for.approval or. : jodi fication. ee ae 
2. . March, 1971 “r present: plan to faculty ° for ae ee a 
acceptance or revision. _ o3 > eR A eats he 
‘3... April, 1971 --: present . plan to. students for ca 
~ - “2. discussion. in) small ‘groups .' an . haces a, 
a 4," April, 1971. a. begin implementation of. plane fo 
a id 5. April "1971 -= selection and training of °° -. 
Rttrag sete Bas eee counselors’ ~ to" be completed by May °15,° i970 ~~ 
= . August, 1971 =- complete initial implementation ee 
GT ee ae of plan. or ? es 
7. “9y > September - December, 1971 =<. ‘full scale operation , : 
: ee “,with. evaluation 6f results., . ie 
oer: January, 1972 ~~ xeview. of: ‘Fall Quarter. resuits, ~ 
noe : and adjustments,. a ges 
9. April; 1972 -- review of Winter Quarter results. 
. 10. hates ae -- planning | for 19725 71973. acaderiic. dae. 
| es 
i t oo = 
¥ TWO a ee 
_— I 
: * _ oe } 


a Bore eer. general agreement has. been. ‘obtained fori. 


this. time table was ae nny 


re has been found. ‘tha 


ambitious. for our limited gtaf£ and: faculty at. this. time. 


3, . Establishment this summer of. an audig~tutorial 
c+ communication: ‘Skills . ‘Program: for. all: iitabe.” Sa ies 
. studenta. ares 


2. Kb broader: recruitment program, -wh ch is now |. ce 
' operational via a — group ‘Of ourreneh 
specialists. a are oe 
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HF oe eee” 8 se g be foe Es aay Horace Cline an ue 
aay ee ee a oe” ee De George MeSwain. 
Re ee NE 2 ae ae oe Bruce ‘Trammell 


as Improvement of communications between evening .-- 
"students and the rest of our college community. 


(1) To provide the means -by. which these students." 


be oo ,. may’ make known their needs... 
(2) To. help. these students. feel. ehey are a part 
> of the Bat Loe comme y ee ; 


pe “tARGET GROUBS oe ee “i a a er 
hee. ‘Students and other’ fenbars eee, eee a te ae, 
community who. are: ‘involved: in the pyening™ oe 
: program. ~*— a 
Be (1) These students do. not participate ' ins 
— . the college Program during, the day. 
7 . (2). College community members other than. 
PE en, Hi ‘ students are jncluded in order. that 
eg Ge. 6G - - ' needs may be made known. - | 
ae) (3) These students for some reason did ‘not 
. ies Be choose ‘to enter’ a program of: study . 
oe immediately after completion of or” 
! attendance” at eae ceicunces 


ae eae OBJECTIVES 


ae "Involve evening students: in. more Of college 
life.’ ; 
2. Success ful - completion ‘Of. ‘program of study. 
de Fewer complaints. from. evened students. ° 


cee "EVALUATION PROCEDURES Le ae a 


. : Bar 


a te ’ Greater percentage of students completing 
3 programs as verified by registrar's: records. . 
» 2. Changes made as a result of students' involvement. 
3. Follow-up instriment:to determine number. of . - 
_ ‘complaints | beforé and after. " 
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. “Romnation. GE “students, “faculty. “and admini- ey 


|; Strators.- 


. Development of inetrument for evaluation. sae ee Ge 
. Make results of meetings, surveys, and. 0 7 
questionnaires” known- “to: students. ee ee, et eee 
ee eae: oon es = “2° ae, x 
TIME: LINE ~(Calendar) 7 : Seca - 


“aenerel meeting “=~ within : ‘one monet initially 


Le : 
-. “and: quarterly. thereafter (new students only)... * 
(2. Formation: of -qom attee -- within. six weeks a 
" initially’ and Reommittee determines thereafter. 
3... Instruments. _2=_within.one_month:for—completion———_- > 
bs 2205 instrument, adminiatered Snereatter as, com. 
mittee sees need, 4 
4. ‘Results known ~~ as_ soon after action occurs + 
as possible. et 2 _ 2 aoe oe 
| 7 : : oss = : [ : te = ad 
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